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A STUDY OF THE QUALITY OF ENGLISH IN 
LATIN TRANSLATIONS 


CHAPTER I 
THE PROBLEM 


INTRODUCTORY STATEMENT 


The evaluation of any item in the educational program must be 
based on (1) the number of pupils affected by the proposed pro- 
cedure, (2) the amount of time and energy of the pupils ex- 
pended in responding to the experience, (3) the cost of provision, 
and (4) the value and the realization of the aims which justify 
the inclusion of the item in the educational program. 


STATUS OF LATIN IN SECONDARY SCHOOLS 1 


In 1923-1924 there were in the 20,500 secondary schools of 
the United States approximately 940,700 pupils studying Latin. 
This was 27.5 per cent of the total enrollment in secondary 
schools including the seventh and eighth grades, 30 per cent not 
including these grades. One-half of the total number studying 
Latin were enrolled in the ninth grade and below, 31 per cent 
in the tenth grade, 16 per cent in the eleventh grade, and 8 per 
cent in the twelfth grade. Out of every hundred pupils who 
study Latin in the ninth grade of a four-year secondary school, 
69 pupils continue the study to the end of the ninth grade (one 
year), 38 pupils continue the study through the tenth grade 
(two years), 31 through the eleventh grade (three years), and 
14 through the twelfth grade (four years or longer). Of the 14 
who pursue the study of Latin for four years through the sec- 
ondary school, about five continue the study of Latin in college. 


TIME REQUIRED FOR THE STUDY OF LATIN 


Each year of Latin in the secondary-school program is ex- 
pressed in terms of one unit of credit. The preparation for each 
1The Classical Investigation Report, Part I, pp. 16, 17, 29, 31, Appendix A. 
1 
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recitation in any designated subject consumes at least one 
period of forty-five minutes. This makes a total of one and one- 
half hours per day, or seven and one-half hours per week, of 
required time per pupil for each subject with a credit of one unit. 

A study of 85,000 secondary-school pupils made by Uhl? 
reveals the fact that the amount of daily expenditure of time 
(an average of one and one-half hours) for the preparation of 
the Latin lesson is considerably greater than the amount of time 
required for the preparation of any other secondary-school sub- 
ject. This study also shows that the average amount of time 
spent in preparation increases with each year’s study of Latin. 
The studies by Grise* and Swan‘ show that an even greater 
amount of time is spent in the preparation of a Latin lesson than 
is shown by Uhl. 

The great amount of time and energy exacted from so large 
a number of pupils demands a justification in the acquisition 
of desirable and worthwhile knowledges, abilities, habits, atti- 
tudes, and appreciations which will function after the school 
experience has passed. 


OBJECTIVES OF THE STUDY OF LATIN 


The American Classical League in the report of its recent in- 
vestigation analyzes the valid objectives of the study of Latin 
in the secondary school.5 These objectives are classified as im- 
mediate and ultimate. By immediate objectives is meant the 
skills necessary for attaining the ultimate objectives. These 
objectives may cease to function when the study of Latin has 
ceased. By ultimate objectives is meant the habits, abilities, 
and knowledges which function after the school study of Latin 
is past. The ultimate objectives are listed in three groups: (1) 
Instrumental and application objectives; (2) Disciplinary ob- 
jectives; (3) Cultural objectives.® 

The bases of the analyses of these objectives were (1) a score 
card for the relative evaluation of objectives year by year 
which was filled out by three hundred Latin teachers in various 


2 Uhl, Ww. L., “How Much Time for Latin?” The Classical Journal 19: 215; “The Time 
a in Po School.”’ School Review 32:105, also Classical Investigation Report, 
8 . ae 90. 
Hy on Zp, Contes and Method in an cat ys Latin. 
ven tent and Method in High School Latin. che (Master’s Thesis, Indiana 
§ Classical Investigation Report, Part I, Chap. III, p. 32. 
* Ibid., pp. 33-34. 
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parts of the country; (2) a comprehensive questionnaire filled 
out by 1150 experienced teachers of high-school Latin; (3) a 
symposium on the disciplinary aims of Latin to which seventy 
leading professors of education and psychologists contributed. 

A tabulation of these opinions resulted in the following evalua- 
tion of valid ultimate objectives: 7 


[The Roman numeral under each item indicates the year in 2 
four-year high school course; the small figure indicates the 
rank of importance of the objective for the year to which it is 
attached.] 


1. Increased understanding of those elements in English which 
are related to Latin. 


Say II? Ill * Iv ¢ 
2. Increased ability to read, speak, and write English. 
rapes &. II? III + Iv? 
3. Increased ability to learn other foreign languages. 
is Il¢ 
4. Development of correct mental habits. 
| hg II* IIT? Iv * 
5. Development of an historical and cultural background. 
I? I* I? Iv? 
6. Development of right attitudes toward social situations. 
i IL5 Iii Iv* 
7. Development of literary appreciation. 
- mm * Iv * 


8. Elementary knowledge of the simpler general principles of 
language structure. 
z% 1 BY Ili? 
9. Improvement in the literary quality of the pupils’ written 
English. 


Ty? 


An examination of this list shows that the objective which 
was judged as the most important by those participating in this 
phase of the investigation was No. 2—Increased ability to read, 
speak, and write English. This is ranked as the first objective 

" Ibid., p. 78. 


4 The Quality of English in Latin Translations 


for the third and fourth years and as the second objective for the 
first and second years. The objective considered of greater 
importance for the first and second years was No. 3—Increased 
understanding of those elements in English which are related to 
Latin. 

Since the Latin teachers of the secondary schools as repre- 
sented by the Classical League agree that the first aim of the 
study of Latin is to increase the ability to read, speak, and 
write English, the degree of attainment of this objective by 940,- 
000 Latin students giving one and one-half hours a day during 
a school year to the study of Latin is a matter of deep concern. 

An important. factor in the improvement of English through 
the study of Latin is the quality of English used in the oral and 
written responses of the pupils to the various situations involved 
in carrying out a Latin program. In a discussion on increasing 
the ability to speak and write correct and effective English 
through training in adequate translation, the following statements 
are made by those conducting the Classical Investigation: ® 


Translation into adequate English of the thought comprehended has 
a special function in the development of ability to speak and write 
correct and effective English. 


The extent to which translation contributes to the attainment of this 
objective (to increase the pupil’s ability to speak and write English) 
depends not only upon comprehension of the thought in the Latin, but 
also upon the adequacy of the English employed in translating the 
thought comprehended. 


An examination of oral and written translations will reveal 
the quality of English used by Latin students. The findings 
of such an investigation will indicate whether Latin translations 
are contributing to the improvement of the English of Latin 
students. A study made by Miller and Briggs® of more than 
three hundred translations of prepared passages in Cicero shows 
that 34 per cent of the translations conveyed no reasonable 
meaning, 40 per cent were classed as “translation English,” while 
26 per cent were considered acceptable English. When the 
Leonard Scales 1° were in the making, several thousand transla- 

® Classical Investigation Report, Part I, pp. 45-48, 


® Miller, S. R. and Briggs, T. H., “The Effect of Lati lati ish,"’ 
Meta Metis Aen atin Translations on English, 


10 Leonard, 8. A., “Scales for Improving the Quality of Translations,’ Classical Jn- 
vestigation Report, Part II, Chap. IV. 
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tions of prepared passages from Caesar, Cicero, and Vergil were 
rated by Latin teachers. Of the 1,288 Caesar passages 46 per 
cent were rated below the standard of acceptable English. 

In view of the number of pupils affected, the importance of 
the objective involved (to improve the quality of English), and 
the evidence of the low quality of English used in Latin transla- 
tions, which the two studies show, further investigation of the 
situation seemed most desirable. 


STATEMENT OF THE PROBLEM 


Do Latin students use correct and effective English in Latin 
translations? 


The question immediately resolves into several related 
questions: 

1. What is the quality of the English used in Latin transla- 
tions? 

2. How does the English in Latin translations compare with 
the English in English compositions? 

3. How effective are the words used in Latin translations? 

4. What errors in grammar, rhetoric, and spelling occur in the 
English of Latin translations? 


SOURCE AND KIND OF DATA 


Latin and English examination books from the College En- 
trance Examination Board were made available for this study. 
Books written by students who had completed four years of 
secondary-school Latin were chosen. These books represent the 
most select group possible for such a study. The fourth year 
of the secondary school is the most select year in the organiza- 
tion, the Latin students the most select group in the school enroll- 
ment, and those Latin students applying for admission to college 
represent the most select group from the Latin enrollment of the 
fourth year. Out of every hundred who begin the study of Latin 
in the ninth grade, 14 continue the study through the twelfth 
grade (four years). The positive results obtained from such 
a group will equal or exceed results obtained on any of the 
lower levels. 

The College Entrance Examination Board conducts examina- 
tions at 52 centers in the United States representing every state 
in the Union, all the territories, and six foreign countries. These 
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contacts with various sections of the country make the books 
used in this study representative of the fourth-year high school 
students preparing for college entrance. The results obtained 
from a study of these books are, therefore, not restricted to any 
particular section of the country or to any particular type of 
school. } 

Latin Examination Books. These books are called the Latin 
Comprehensive 4 and were written under the Old Plan* in 
June 1922. The distribution of marks on the Latin examination 
books taken from the annual report for 1922 1 is as follows: 


Range Jo 
90-100 . 3.6 
Th ASO ar IC ee ee ee 25.4 
60 [2 SAR ee ee 38.8 
502150 v,. Nee ea on ee ee 113 
car: |! a ee ee re 122 

0-189 a8) 38 e.% = ear Se 15.6 
Total number of books ....... 468 


One hundred and fifty books were used in this study. They 
were selected as follows: 


Range 
A. The fifty highest marks. This is known as Group 
A throughout. this. study Ann.t ecaukiie ieee 97%-80% 
B. The fifty receiving marks including 60 per cent 
and above. This is known as Group B through- 


Oltba SD IG SURES, asl E's siciaseatiens dene dieies e eee 65%-60% 
C. The fifty lowest marks. This is known as Group 
C. throughout. this. study, <<: docks A dueedeencnnecsi 35%-— 3% 


English Examination Books. The English examination book 
written by each Latin student involved in this study was selected. 
This gave one hundred and fifty English examination books. All 
the students in the groups studied had completed four years of 
secondary-school English. The marks on the English examina- 
tion books are not restricted in groups according to high marks, 
average marks, or low marks in English, but are scattered 
throughout the entire range. Each English book falls into Group 
A, B, or C according to the placement of its corresponding Latin 


See 7 = 
Band, >. ae Second Annual Report of the Secretary, College Entrance Examination 
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book. The following is the spread of scores for each English 
group: 


Range 
hi as p's « ats 90%-50% 
OO RS a ee 95 %-34% 
RR RE hs Oe accel ow ce A 95%-29% 


Latin Material Used? A sight translation question under 
Part IV of the 1922 examination was chosen for this study. The 
selection, which was taken from Cicero’s Pro Cluentio, is as 
follows. 


Translate: 
[Cicero praises the reign of law.] 


Tu mihi concedas necesse est indignum esse in ea 
civitate, quae legibus contineatur, discedi ab legi- 
bus: hoc enim vinculum est huius dignitatis, qua 
1. fruimur in re publica, hoc fundamentum libertatis, 
hic fons aequitatis; mens et animus et consilium et 
sententia civitatis posita est in legibus; ut corpora 
nostra nervis et sanguine et membris sine mente, sic 
civitas sine lege suis partibus uti non potest. 
Legum ministri magistratus, legum interpretes iudices, 
2. legibus denique omnes ea causa servimus, ut liberi 
esse possimus. Quid est, Q. Naso, cur tu in isto loco 
sedeas? vos autem, iudices, quam ob rem ex tanta 
3. multitudine civium tam pauci de hominum fortunis 
sententiam fertis? cur mihi tam diu potestas 
dicendi datur? Opinor haec omnia lege fieri totum- 
4. que hoc iudicium quasi mente quadam legis regi et 
administrari. 
—Pro Cluentio: 146-147 (adapted). 


Translation by Dr. Gonzalez Lodge, Professor of Latin, 
Teachers College, Columbia University: 


You must of necessity grant me that it is improper 
in a state which is held together by laws, for the laws 
1. to be departed from: for this (principle) is the basis 
of the dignity which we enjoy in the republic, this the 


12See Appendix for a copy of the examination questions of 1922. 
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foundation of (our) freedom, this the source of (our) 
fair-dealing. The mind, the spirit, the wisdom, the 
judgment of the state is established in the laws. As 
our bodies can not make use of the sinews and blood 
and limbs without the mind, so the state can not 
make use of its (various) parts without the law. (It 
is) the laws of (which) the magistrates are the min- 

2. isters, (it is) the laws of (which) the jurors are 
the interpreters, in fine (it is) the laws of (which) 
we all are servants, to this end, that we may have the 
power to be free. What is (the reason), Q. Naso, 
that you are seated in that place? You too, Jurors, 

3. for what reason do you, (though) so few (in num- 
bers) out of the great multitude of citizens, render 
judgment on the fortunes of men? Why am I given 
the privilege of speaking so long? I imagine that 

4. these all come to pass by law, and that this whole 
trial is governed and administered by the mind, as it 
were, of the law. 


This selection is not included in the regular four-year secondary- 
school Latin course. It was given on the examination as a test 
in sight reading. The selection from Cicero was chosen for this 
study instead of the selection from Vergil because the transla- 
tion of a prose passage is adapted better to the measures available 
for studying the quality of English composition, and obviates 
the in“uence of Latin poetry on English prose. 

English Material Used.* An English composition written on 
a subject chosen from a list of fifteen subjects was used in com- 
paring the English in English compositions with the English in 
Latin translations. 


GENERAL STATEMENT OF THE PROCEDURE 


Problem 1: What is the quality of the English in Latin trans- 
lations? 


Part I. The Latin translations were classified into the follow- 
ing groups: (1) Acceptable English (A), (2) Translation Eng- 
lish (T), (3) No Meaning English (N). 

Part II. Each translation was scored for effectiveness of com- 

18 For a copy of the English examination questions see Appendix. 
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position and choice of words by translations written by Dr. 
Gonzalez Lodge, Professor of Latin, Teachers College, Columbia 
University, and Dr. Charles Knapp, Professor of Latin, Barnard 
College, Columbia University. 


Problem 2: How does the English in Latin translations com- 
pare with the English in English compositions? 


The Latin translations and the English compositions were 
measured by the Hudelson English Composition Scale ?* for 
quality of composition. 


Problem 3: How effective are the words used in Latin trans- 
lations? 


Thirty-six critical words in the translation of the Cicero pas- 
sage were marked by Dr. Lodge. A record was made of all trans- 
lations of the thirty-six marked words. Each translation was 
checked for the number of words used which corresponded to the 
translations suggested by Dr. Lodge and Dr. Knapp. 


Problem 4: What errors in grammar, rhetoric, and spelling 
occur in the English of Latin translations? 


A record was made of the errors in grammar, rhetoric, and 
spelling which occurred in the English of the Latin translations. 
1% Hudelson, Earl, Hudelson English Composition Scale. 


CHAPTER II — 


THE QUALITY OF ENGLISH USED IN LATIN 
TRANSLATIONS 


ProstemM: What is the quality of English used in Latin 
translations? e 


PROCEDURE 
In an attempt to determine the quality of English used in 
Latin translations two separate procedures were used. 
1. All translations were classified into the following classes: 


Acceptable English (A) 
Translation English (T) 
No Meaning English (N) 


The classifications made were checked by having fifty Latin 
teachers and fifty English teachers rate sample translations 
chosen from the one hundred and fifty translations studied. 

2. All translations were measured by two translations written 
by two Latin specialists: (a) Translation by Dr. Gonzalez Lodge, 
Professor of Latin, Teachers College, Columbia University, 
(b) translation by Dr. Charles Knapp, Professor of Latin, 
Barnard College, Columbia University. 

In this part of the study the translations were measured for 
(a) the effectiveness of the English used, and (b) the number 
of words used by each student which were identical with the 
words used by Dr. Lodge and Dr. Knapp. 


Part I 


CLASSIFICATION OF TRANSLATIONS AS (1) ACCEPTABLE ENGLISH, 
(2) TranstaTion EncGiisu, (3) No Mganine ENGLISH 


SUMMARY OF FINDINGS 


1. The classification of the translations! written by the one 
1For a translation of the passage studied, see Chap. I, p. 7. 
10 
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hundred and fifty students involved in this study shows the fol- 
lowing per cents under each class: 


Acceptable English .............0ceseacs 33.3% 
Translation English ...............0ce00- 18.3% 
fro mieanmer Tongligh 2. ies vans Folk es 47.7% 

es Pe eg Se, a 1% 


2. The fifty students making up the high group wrote 74.5 
per cent of their translations in acceptable English; the middle 
group, 22.5 per cent; the low group, only 3 per cent. 

3. The largest per cent (32.5%) of translation English used 
was found in the middle group; 13 per cent of the passages 
written by the high group were in translation English; the low 
group wrote 9.5 per cent in translation English. 

4. The highest per cent (85.5%) of English with no meaning 
was found in the low group; the middle group wrote 45 per cent 
in English that had no meaning; the high group used English 
with no meaning in 12.5 per cent of their translations. 

5. Group A (high) ranked first in acceptable English used; 
Group B (middle) ranked first in the amount of translation 
_ English used; Group C (low) ranked first in writing translations 
in English with no meaning. 

6. The same quality of English was not used throughout the 
entire passage. The classification of the four sentences making 
up the selection gives different per cents for each sentence in 
each class. Sentence 2? had the highest per cent of acceptable 
English; Sentence 2 had the highest per cent of translation Eng- 
lish; Sentence 3 had the highest per cent of no meaning English. 
Sentence 1 ranked third in acceptable and translation English, 
and second in English that had no meaning. Sentence 4 ranked 
second in acceptable and translation English, and third in 
English with no meaning. 

7. The classification of the same passages by Latin teachers 
and English teachers shows a great difference of opinion as to 
the merit of the passages. There was great variation in grading 
within the groups and between the groups. 

8. The correlation (—.19+.09) of the averages of ratings 
given by Latin teachers and English teachers to the same trans- 


3For a translation of the passage studied, see Chap. I, p. 7. The number of the 
sentence is indicated on the margin. 
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lations shows very little similarity between the ratings of Latin 
teachers and the ratings of English teachers. 


TREATMENT OF DATA 


The passage from Cicero’s Pro Cluentio*® which was used in 
this study is a selection made up of four sentences. Since one 
hundred and fifty translations were used, a total of six hundred 
sentences were classified in this part of the investigation. The 
following questions were applied to each sentence in each trans- 
lation: 

1. Is this sentence written in acceptable English? 

2. Is the English in this sentence a transverbalization, transla- 

tion English? 

3. Does this sentence convey any sensible meaning? 


In order to answer these questions the following definitions were 
set up: 
1. Acceptable English (A) is that English which conforms to 
, the accepted standards of usage; is structurally and idiomat- 
ically correct. 
2. Translation English (T) is that English which is grammat- 
ically correct but idiomatically faulty. 
3. No Meaning English (N) is that English which is grammat- 
ically incorrect and idiomatically faulty; is not sensible. 


These definitions were derived from statements made by sev- 
eral Latin and English specialists. The accuracy of the transla- 
tion from the original Latin was not considered in this study. 


DISCUSSION OF CLASSIFICATIONS 


The classification was made for each of the four sentences in 
each translation. The average of the ratings, given the four sen- 
tences in a selection, determined the rating of the entire passage. 
The results were tabulated for the three groups, Group A (high- 
est ratings on examination books); Group B (middle ratings), 
Group C (lowest ratings). The findings are also given in terms 
of the total number included in the study. In Table I the 
eat of the classifications of the translations are brought to- 
gether. 


*¥For the original selection and translation, see Chap. I, p. 7. 
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TABLE I 


CLASSIFICATION OF TRANSLATIONS BY SENTENCES FOR Eacu Group Into 
(1) AccrprasLe En@uisn, (2) TRANSLATION Enauisy, (3) No Mranina 
ENGLISH 


Sentence | Sentence Sentence | Sentence 
1 2 3 4 


Classification of Total | Aver. 
Translations | $AAD@$pa a$$} aa] 


1. Acceptable English 


50-A. High Group ...... 33 | 66 42 | 84 34 68 40 | 80 149 | 74.5 
50-B. Middle Group .... 7| 14 15 | 30 4 8 19 | 38 45 | 22.5 
50-C. Low Group ...... 1 2 4 8 1 2 at Avice 6 3 
150—Total No. ......... 41 61 39 59 200 
Average Per Cent .. 27.3 40.7 26 39.3 33.3 
2. Translation English 
50-A. High Group ...<.. 8 | 16 5} 10 8 16 5 | 10 26 | 13.0 
50-B. Middle Group ....| 14 | 28 22 | 44 13 26 16 | 32 65 | 32.5 
50-C. Low Group ...... 3 6 12 | 24 be iar 4 8 19 9.5 
150—Total No. ......... 25 39 21 25 110 
Average Per Cent ... 16.6 26 14 16.7 18.3 
3. No Meaning English 
50-A. High-Group athaioork 9/18 3 6 8 16 5 | 10 25 | 12.5 
50-B. Middle Group..... 29 | 58 13 | 26 33 66 15 | 30 90 | 45.0 
50-C. Low Group ...... 45 | 90 34 | 68 49 98 43 | 86 171 | 85.5 
90 63 286 
33.3 60 42 47.7 
3 2 4 7 


150 |100 150 | 100 | 150 |100 | 600 |100 


This table reads: Of the fifty pupils receiving high ratings (Group A) on the Latin 
examination books, 33 (66%) wrote the first sentence of the Cicero translation in accept- 
able English; 42 (84%) wrote the second sentence in acceptable English; 34 (68%) wrote 
the third sentence in acceptable English; 40 (80%) wrote the fourth sentence in accept- 
able English. Of the 200 translations written by Group A, 149 (74.5%) were in acceptable 
English. 

Table II brings the classification together by groups and gives 
the coefficient of contingency computed to find out whether a suf- 
ficient number of cases was used in this study to justify valid 
conclusions. 

A careful reading of the items contained in Tables I and II 
shows the following facts: 

1. Of all the acceptable English written by the entire number 
of students 74.5 per cent was written by the high Group A; 22.5 
per cent by the middle Group B; while only 3 per cent of the 
translations written by the low group were considered acceptable 
English. 

2. The high group wrote 13 per cent of their translations in 
translation English; the middle group 32.5 per cent; and the 
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TABLE II 


CLASSIFICATION OF TRANSLATIONS BY Groups InTo (1) ACCEPTABLE ENGLISH, 
(2) TRANSLATION ENGLISH, (3) No MEANING ENGLISH 
i ee eee ee eee eee 


Group A Group B Group C Total 


Classification of 
Translations 


1. Acceptable English | 149 | 74.5 | 45 | 22.5 6|] 3 200 | 33.3 
2. Translation English} 26 | 13.0] 65 | 32.5] 19}; 9.5] 110 | 18.3 
3. No Meaning Eng- 
lish When 25 | 12.5} 90| 45.0 | 171 | 85.5 | 286 | 47.7 
Omitted)... 25-6: 4 7 4 7 
Total aps. ebek, 200 |100 | 200 |100 | 200 |100 | 6004100 
Summary: y 
1. Acceptable English .................... 33.3% Coefficient of 
20 translation Hngishe0 ase aes ee 18.3% Contingency: 
3. No Meaning Hinglishy < 2.4.9... ss <-+- ee 47.7% -.60 + .02 
Omitted! Sai. e saate. oe een sae q 
TL OtAMa arte. Shr. eee eta ten ene 100.0% 


low group used translation English in 9.5 per cent of their trans- 
lations. 

3. Group A (high) had 12.5 per cent of their translations 
written in English with no meaning; 45 per cent of the transla- 
tions written by Group B (middle) had no meaning; and 85.5 
per cent of the passages written by Group C (low) were classed 
as having no meaning. 

4. In the total number of sentences written by each group the 
following ranks are given according to the size of the per cent 
attached to each group for each class: 


Rank Per Cent 


GIOUD (A ees ed. 74.5 

Acceptable English Group By yee. 2 225 
Group ita: ceseeoen 3 3.0 

(Group. Bees 1 32.5 

Translation English GroupeAs.. 2 13.0 
{cr CA a4 3 9.5 


Group..G aa ee. 1 85.5 
No Meaning English Groupee eee 2 45.0 
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Figures 1 and 2 show the classification of translations by 
groups. Figure 1 gives the per cents in each class, and Figure 
2 shows the number of sentences in each class for each group. 


re CAMs a = 


moot CL MMM 
A:225% 72525 % NW: 45 % 


y ai : ae ‘ BST RON eae aE i 


2I% OWT TED 
wv 
72% Beacéé CLITA BLE TRAN SLAT: Cade *WO MLAN/MNGO 
Z fNCL/ SS L£NVCL/577 LVCLI STS 


Fig. 1. CLassiricaTiIon or TRANSLATIONS WITH THE Per CENT 
For Eactt Group 


5. (a) Sentence 1* was written in acceptable English by 27.3 
per cent of the total 150 students; in translation English by 16.3 
per cent; and 55.5 per cent wrote English that had no meaning. 

(b) Sentence 2 was written in acceptable English by 40.7 per 
cent of the total 150 students; in translation English by 26.0 per 
cent; and 33.3 per cent used English that had no meaning. 

(c) Sentence 3 was written in acceptable English by 26.0 per 
cent of the total 150 students; in translation English by 14.0 
per cent; and 60 per cent used English that had no meaning. 

(d) Sentence 4 was written in acceptable English by 39.3 per 
cent of the total 150 students; in translation English by 16.7 
per cent and 42 per cent used English that had no meaning. 

6. An examination of the per cents awarded to each sentence 
in the classification shows the following ranks: 


Rank Per Cent 
Sentence 2...... First 40.7 
Acceptable | Sentence 4 ...... Second 39.3 
English Sentence 1...... Third Zio 
Sentence 3 ...... Fourth 26.0 
Sentence 2 ...... First 26.0 
Translation | Sentence 4 ...... Second 16.7 
English Sentence 1...... Third 16.6 
Sentence 3 ...... Fourth 140 


4¥For the translation of the passage with the sentences numbered, see Chap. I, p. 7. 
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Sentence 3 ...... First 60.0 
No Meaning | Sentence 1...... Second 55.5 
English Sentence 4...... Third 42.0 
Sentence 2...... Fourth 33.3 


WO. OF A B C A 7 v 
SLV71 00 V611 CHOUPMUODLE CRUE LOW CROUP\ ACCEPTABLE TRANWSLATIO: NO MLAWIAG 


A LWCLISH \ LWOL/S+1 \ LNGL/S/S 

190 
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31 Y Z 
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wig ve Y m 

G01 Y “ Y Ss 

$1 Y “ yj < 
Z Rs GY % 

30] Yo | BS Hy | 
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A=ACCEPTABLE = Ax Mike ee 
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8+: MIDQLE GROUP 
C2 LOW CROYP 


Fig. 2. CLASsiFICcATION OF THE TRANSLATIONS or Each Group 
GRAPHED BY THE NUMBER OF SENTENCES 
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7. Sentence 2 had the highest per cent of acceptable English. 
Sentence 3 had the lowest per cent of acceptable English. Sen- 
tence 2 had the highest per cent of translation English. Sentence 
3 had the lowest per cent of translation English. Sentence 3 
had the highest per cent of no meaning English. Sentence 2 had 
the lowest per cent of no meaning English. Sentences 1 and 4 
have the same ranking in acceptable English and in translation 
English. Sentence 2 has the highest rating of acceptable Eng- 
lish in all three groups. 


SENTENCE YY YY TERE 


SENTENCE 
WS) 


A:407 % 7=26 % W:353%~ 


A*26 % 77167% = N=60% 


A*3IS % Fat Pee Cea 


SENTENCE 
lisa 


130 raw Y fH REE EIS 
A ISS Mo 7*183 % N-477% ES 


4 ri Ww 
2ACCEPTABL ERS TRANSLATION, \2 VO AEA IMG 
LWELISH LN6L/SH bem rey 


WH 


[]-2% 


Fic. 3. CLASSIFICATION OF SENTENCES WITH THE Per CENT 
or Eacu Cuiass Usep In Esco SENTENCE 


Figures 3 and 4 show the classification of each sentence by 
groups. Figure 3 gives the per cent of each class to a sentence 
and Figure 4 gives the classification of each sentence in groups 
graphed by the number of students in each group. 

When the sentences are combined into one paragraph, 33.3 per 
cent of all paragraphs were considered acceptable English; 18.3 
per cent were classed as translation English; 47.7 per cent of the 
paragraphs were written in English that had no meaning. The 
omissions amounted to .7 per cent. 


RELIABILITY OF SCORING 


A coefficient of contingency of .60+.02 was obtained. This 
coefficient means that the correlation is higher than zero by 


iently higher 


situation to justify the conclusion that the 
and that a suffi- 


t number of cases are used in the study to make the con- 


clusions valid. 


ip based on pure 
LNGLISH | EWOLISH | EWGLISH V) 
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Zero correlation represents the relationsh 
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chance. A coefficient of contingency of .60 is suffic 


than a pure chance 
tuation studied is not a pure chance situation, 
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Fia. 4. CLassiricaTIon oF SENTENCES BY Groups GRAPHED 
BY THE Numper or StrupENTs IN Eacu Ciass 
In order to get a check on the personal equation in the classi- 
fications which were made, fifty Latin teachers and fifty English 
teachers were requested to classify thirty-five translations 
selected at random from the one hundred and fifty translations 
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used in this study. The results of the classifications show a great 
difference of opinion between Latin and English teachers as well 
as a great difference between the Latin teachers themselves as 
to the merit of the English used in the translations. Table III 
gives a sample of the ratings made, and includes ratings by 
specialists in Latin and English who rank very high in their 
special fields. 

A comparison of the per cent of awards made to each class 
by each scorer shows that the English specialist considers a 
larger number of the translations to be acceptable English than 
either the Latin specialist or the scorer making this study. The 
per cent allowed acceptable English by the Latin specialist is 
considerably lower than the amounts allowed by the other two 
scorers. This leaves larger per cents of translation English and 
no meaning English in the scores given by the Latin specialist. 
On the basis of this scoring by the Latin specialist the per cent 
of acceptable English found in this study would be considerably 
lower and the per cent of translation English and English with 
no meaning would be materially increased. 


Part II 


CoMPARISON OF ONE HuNDRED AND Firry Latin TRANSLATIONS 
WRITTEN BY CoLLEGE ENTRANCE CANDIDATES WITH 
TRANSLATIONS WRITTEN BY Two LatIN SPECIALISTS 


The two translations used as measures in this part of the study 
will be designated as the Lodge Translation® and the Knapp 
Translation.® Each translation was scored for (1) effectiveness 
of the English used, and (2) the number of words used by each 
student which were identical with the words used by Dr. Lodge 
and Dr. Knapp. These scores will be spoken of as (1) Lodge- 
Quality and Knapp-Quality, (2) Lodge-Number and Knapp- 
Number. 


SUMMARY OF FINDINGS 


4 The scores in number of identical words and the scores in 
the quality of English measured by the Lodge translation are 


5 Translation by Dr. Gonzalez Lod e, P e 
ge, rof ssor of Latin, Teachers College, Columbia 

8 Translation by Charles Kna ’ Prof te} a 
pp rotessor f L tin, Barnard College, Columbia 
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very much alike and are consistently low. Group A (high) runs 
slightly higher in quality of English than in choice of words; 
Group C (low) is a little higher in choice of words than in 
quality of English. 

2. No student equalled the Lodge performance in choice of 
words or in effectiveness of English. 

3. The scores were piled up at the low end of the scale in both 
choice of words and in quality of English. 

4. The central tendencies of the groups are very similar. 

5. The following correlations were obtained between Lodge- 
Number and Lodge-Quality: 


ET, Gitte tee: pect Sn ga a 84+ 03 
irene Bee - 220 ae ess 64 = 06 
eo, a eS oe ke ae rr 46 = 08 

PRAIA et Se te le ae eo is Moar, ces 79 = 03 


6. All correlations are high except Group C (low). There 
is, therefore, a small degree of relationship between the choice 
of words and the quality of English for the low group. There 
is a high degree of correspondence between choice of words and 
quality for the other groups and for the total number. The high- 
est amount of likeness is found in Group A (high), .84+.03. 

7. The differences between the means are small and not signifi- 
cant. 

8. The correlations between Knapp-Number and Knapp-Qual- 
ity are: 


E80 the a a cA ag vn ee a i 82+ 04 
IY Es Ee es 3 de Pee bade yh fave o os 59 = 07 
Cai AOS eS ORO A ORS 56 = 07 

SRI Sie. eo cibest fe ete. ttc wiannds: ats 84+ 02 


9. These correlations show almost the same conditions as were 
revealed in the Lodge study. Group B, however, falls lower 
than the corresponding group in the Lodge correlations. Group 
C is higher in the Knapp correlations. Group A and the total 
show a high degree of relationship between the choice of words 
and the quality of English. 

10. The mean scores show very little difference in the Knapp 
study. The favor is slightly toward the Knapp-Number. The 
Knapp translation gives a larger number of optional renderings 
than the Lodge translation. 
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11. One student equalled the performance of the Knapp trans- 
lation in the choice of words. No student equalled the transla- 
tion by Dr. Knapp in effectiveness of English. One student made 
a score of 2 in effectiveness of composition measured by the 
Knapp translation. There were very few high scores. 

12. The Lodge and Knapp results are almost identical. Cor- 
relations between the Knapp and the Lodge items are: 


Group A Group B Group C Total 


(1) peti Me i 94402 85+03 93402 93.02 
Knapp-Number 


(2) Bhodes- Susie 92£02 88+03 87+03 934.03 
Knapp-Quality 

13. These correlations show that the agreement between the 

measures used is very high. The finding of low scores indicates 

that the Latin translations written by many candidates for 

entrance to college do not meet the standards of good English 

and do not exhibit a discriminating choice of words. 


A. CoMPARISON OF THE TRANSLATIONS OF STUDENTS WITH THE 
LopcE TRANSLATION 


TREATMENT OF DATA 


The Latin translations of the students were scored by the 
Lodge translation.*? The translator marked thirty-six words, 
phrases, and clauses in the passage which he considered as critical 
points in the translation. A critical word or point is a word 
the effectiveness of which materially affects the quality of the 
English of the passage. Several renderings were given for each of 
these thirty-six words, phrases, and clauses. The translations of 
the students were scored twice. This gives each student two 
scores: 

1. For the number of words used which agreed with the trans- 
lations of the thirty-six words and their optional renderings 
suggested by Dr. Lodge. This is known as the Lodge-Num- 
ber score. 

2. For the effectiveness of the English used compared with 
the English used in the Lodge translation. This is known 
as the Lodge-Quality score. 


"Translation by Dr. Gonzalez Lodge, Professor of Latin, Teachers College, Columbia 
University. See Chap. II. p. 23. 
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THE LODGE TRANSLATION 


The following is a copy of the translation by Dr. Lodge with 
the thirty-six marked words, phrases, and clauses and their 
several renderings: ® 


[Words in parentheses are optional translations. ] 
v 2. 3. 


(scandalous) 
(It is necessary that you) (wrong) 


“You must of necessity grant me that it is improper in a 
4. 
(controlled) 
state which is held together by laws, for the laws to be 


5. 6. 


(support) 
(evaded) (bond) 


departed from: for this (principle) is the basis of the 
(F 8. 


(prestige) 
(high regard) (commonwealth) 


dignity which we enjoy in the republic, this the 
9. 10. 

foundation of (our) freedom, this the source of (our) 
11. 12: 13. 14. 


(counsel) 

fair-dealing. The mind, the spirit, the wisdom, the 

15. 16. 
(opinion) (located) 
judgment of the state is established in the laws. As our 

17. 18. 
(enjoy) (muscles) 

bodies cannot make use of the sinews and blood and 

19. 
(members) 
limbs without the mind, so the state cannot make use 

20. 
(divisions) 

of its (various) parts without the law. (It is) the 


8For a copy of the original Latin, see Chap. I, p. 7. 
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(The magistrates are ministers of the laws) 
laws of which the magistrates are ministers, (it is) the 


22. 23. 
(the jurors are the interpreters of the laws) (finally) 
laws of (which) the jurors are the interpreters, in fine 
24. 25. 
(we all are servants of the laws) (for this 
(it is) the laws of (which) we all are servants to this 
26. 
reason) 
end, that we may have the power to be free. What is 
27. 
the reason, Q. Naso, that you are seated in that place? 
28. 
(Judges) 
You too, Jurors, for what reason do you, (though) so 
29. 


(so great a number of citizens) 
few (in numbers) out of the great multitude of citizens, 
30. 31. 
(your opinion) 
render judgment on the fortunes of men? Why am I 


32. 33. 
(I am of the opinion) 
(power) (I think) 
given the privilege of speaking so long? J imagine that 
34. 
(happen) 
these all come to pass by the law, and that this whole 
35. 36. 


trial is governed and administered by the mind, as it 


were, of the law.” 


The Quality of English Used in Latin Translations 


VALUE OF SCORES 


25 


In order to get a scale and guide for scoring, the following 


values were set up: 


1 
Total No. Identical 


Score Words bet. Student 
and Lodge Trans. 
Sees 36 and 35 
1 34 and 33 
Sette! Dy pteeenplies 32 and 31 
Pe awe Sul x sk 30 and 29 
ae 28 and 27 
SRDS GE ie iP atts 6 « 0° 26 and 25 
OE eT, AACE 24 and 23 
ee ae 22 and 21 
Be: ee 20 and 19 
A ae ee 18 and 17 
i ee ee eee 16 and 15 
a oe ee 14 and 13 
ee ee 12 and 11 
cE Se EP, ee 10 and 9 
Se iu tele bee + > 8and 7 
cf See. ee 6and 5 
| ee area 4and 3 
i ae Se ae 2and 1 


Quality 
Score of 
English 
| re Roe ee Superior + 
Pe hs ae PES Superior 
a ee ace Superior — 
Be Be os taae Excellent + 
Be, ES Ae Excellent 
Gis. cabncineicn oe Excellent — 
0 ny ee oe Good + 
Pare Reece nierapes Good 
re eee cick Good — 
MO bg ee ste ak Fair + 
pO me Fair 
LD. 23 See ane Fair — 
jb ee ee Oe Poor + 
ti SS ROS es. ee Poor 
ED) © seh e ee oe Poor — 
IG). Soi deo Very Poor + 
Mire. Very Poor 
ESS Bets waste aa Very Poor — 


The results of the scoring are given in Table IV. 


TABLE IV 
SratisticaAL Measures FoR THE LopGE-NUMBER AND THE LODGE-QUALITY 
ScorEs 
Items Range Mean s.D gt 
= 17- 5 | 12.86 oH or 
16— 9 | 14.34 5 

1. Scores by Lodge-Number ............ C | 17-121 15.40 | 1.35] 50 
T | 17-5 | 14.20 | 2.09 | 150 

A | 17-3 | 11.76 | 3.22 | 50 

‘ B | 17— 9 | 13.94 | 2.22 50 

2. Scores by Lodge-Quality ............ C | 18-13 | 16.44 | 1.79 | 50 
T | 18- 3} 14.05 | 3.14 | 150 


*A = High Group; B = Middle Group; C = Low Group; T= Total. 
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SCORES OF LATIN TRANSLATIONS MEASURED BY LODGE TRANSLATION 


An examination of the distribution of the scores on the number 
of identical words and the scores on the quality of English 
shows that they are very much alike. In Group A the scores 
run slightly higher on the Lodge-Quality than on the Lodge- 
Number, but in Group C the Lodge-Number exceeds the Lodge- 
Quality by a few steps. The scores decrease from Group A to 
Group C. Group C, the low group, has no score under 12. No 
student equalled the Lodge performance either in number of 
words or in quality of English. All distributions are skewed 
toward the high scores, the scores for Group C being entirely in 
the low range. The means of distributions are very much alike. 
The smallest deviation is found in Group C. ‘The distribution of 
the entire number shows a high degree of clustering around the 
low scores and very few high scores. The curves of the distri- 
butions graphed in Figure 5 show the variations and likenesses. 
These curves also show the large number of cases clustered 
about the low scores—18, 17, and 16.° 

The scores on the Lodge-Number and the scores on the Lodge- 
Quality were correlated for the groups and for the total number. 
The following correlations were obtained: 


GrOUplA ” Fan cotres vane ca oy oes tenes 84+ 03” 

APO a Daa ee or cies en A cee 64 = 06 

Group FC oe senate sc. eee eee ete 46 = 08 
POUL aca e athe coe wae Sets ane eee ee ae 79 = 03 


These correlations show a high degree of relationship between 
the scores on the number of identical words and the quality of 
English. Group A shows the highest degree of correspondence, 
and Group C the lowest amount of likeness. 

Table IV, which gives the statistical measures for the Lodge- 
Number and the Lodge-Quality scores, shows that there is very 
little difference between the two items. Table V gives the 
amount of difference between the means, together with the 
probable error of these differences. 

The results given in Table V show that there is no significant 
difference between the measures, since the differences between the 
means is not four times as great as the probable error of the 


difference. Group C shows some difference. The entire array 


®°See Figure 5, page 27. 


10 All correlations were computed by the Toops Method, and the P. E. taken from 
the Toops-Miner-Serviceable P. E. Table. 
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wigiad Var wbias2eiosa'7'6s#3'\27 
Se *6ROUPC 
—-— GROUP B ~— TOTAL 


SE2LO0WLST SCORE 


NUMBER OF 
STUOEN 7S. 4 


#39 


~NGYAGAVD © 


es Ya'77 18/5 A W209 \p!y'g FAS ES 
=--- =GR0UP A 2 6ROUP EC 
—-— 6/00 8 "JOTAL 


18°*LOWEST SCORE 


Fia. 5 


Lopcz-NUMBER 


Distribution of Scores by Groups 
and Total on the Number of Words 
in Agreement with the Lodge Trans- 
lation 


Lopan-QuUALITY 
Distribution of Scores by Groups 
and Total on the Quality of English 
Compared with the Lodge Trans- 
lation 
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TABLE V 


Dirrerences BETWEEN THE MeANS OF THE LopGE-NUMBER SCORES AND 
THE LopGE-QUALITY SCORES WITH THE PROBABLE ERROR OF THE DIFFERENCES 


a 
SS eeeeeee————————ees 


Items Group A|Group B|Group C| Total 
1. Lodge-Number—Means ............. 12.86 | 14.34 | 15.40 | 14.20 
2. Todeo-Undlity-= Menta + Sa Pi 11.76 | 13.94 | 16.44 | 14.05 
Differenteé4- 22... soir aceon 1.10 .40 |- 1.04 15 
P: ep. Difference 2. 2049258 skew .38 .26 eh .20 

Real Ditterenrer ™) occ accel? ann No No Yes No 


*In order to have a real difference, the difference between the means must be at least 
four and one-half times as great as the P. E. of the difference. 


of data shows that the number of words agreeing with the Lodge 
translation, and the quality of English in the passage compared 
with the Lodge trarslation, are very closely related. 


B. CoMPARISON OF TRANSLATIONS OF STUDENTS WITH THE 
Knapp TRANSLATION 


TREATMENT OF DATA 


The treatment given the data in the study with the Lodge 
translation was repeated in handling the material scored by the 
Knapp translation. The thirty-six words, phrases, and clauses 
marked in the Lodge translation were marked in the Knapp 
translation. Several renderings were given for these words by 
Dr. Knapp. Each translation was scored twice, each student 
receiving two scores: 


1. For the number of words used which agreed with the thirty- 
six words and their optional renderings suggested by the 
Knapp translation. This is known as the Knapp-Number 
score. 

2. For the effectiveness of the English used in the translations 
compared with the English used in the Knapp translation. 
This is known as the Knapp-Quality score. 
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THE KNAPP TRANSLATION 


The translation of the Latin selection?! with the optional 


translations suggested by Dr. Knapp for the thirty-six critical 
words is as follows: 


[Words in parentheses are optional translations. ] 


UE 2. 
(It is necessary that you) (concede) 
“You must grant (to) me that in that 
4, 3. 


(not right) 
(not fitting) 
(improper) 
(unseemly) 
(wrong) 
(not proper) 
(the) state which is held together by laws it is unworthy 


5. 
(that there should be a departure from) 
to depart from the laws, for they 
6. 
(they are what fastens, holds, ties together) 
(fastening) 
(this) are (is) the bond 
if 8. 
(esteem ) 
(estimation) 
(high position) (state) 
(reputation) (republic) 
of this dignity which we enjoy in the common- 
9. 
(basis) 


(foundation stone) 


wealth, they (this) are (is) the foundation of 


liberty (freedom, independence), they (this) are (is) the 


10. Li. 12. 13. 
(emotion) 
(spring) (intelligence) (right feeling) 
(source) (equity) (mind) (feeling) 
fountain of justice; reason and heart and 


11 For the original Latin selection, see Chap. I, page ‘es 
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14. 15. 16. 
(are founded on) 
(settled purpose) (rest on) 
(purpose) (conviction) (are based on) 
(planning) (decision) (are set on) 
counsel and thought are dependent on _ the 
Lt: ; 
laws; just as our bodies cannot without mind (reason, 
LT, 18. 
(blood) 
intelligence, thought, understanding) use (their) sinews, 
19. “t 
(their) limbs, so the state (commonwealth) cannot, 
20. 21. 
(limbs) (agents) 
(members) (ministers) 
without the law, use its own parts. The servants of 
21. 22. 


(state officials) 
(public officials) 
the laws are the magistrates, the interpreters of the laws 


22. 23. 24. 
(the laws find us, every one, 
serving them) 
(acting as their slaves) 
(finally) (the laws are served by us) 
(jurymen) (in short) (we all serve the laws) 
are the judges; ina word we are all (of us) slaves of 
25. 26. 
(with the purpose) 
(with this design) 
(to this end) (we can be free) 
(with this aim) (we may be able to be free) 
the laws for this sake that we may find it possible to 


27. ; 
(in yonder place) 
(in yonder seat) 


(that you are sitting where you are) 


be free. Why is it, Q. Naso, that you are sitting in your 


28. 
(gentlemen of the jury) 
seat? Why are you judges 
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29. (host) 380. 
(out of so great a mass of) (mass) (making a decision) 
(out of the great (the so great) multitude) (giving sentence) 
so few out of the great mass of citizens passing judg- 
31. 

(destinies) 

(property) 

(goods) 


ment on (about, concerning) the fortunes of men 


(human beings), (your fellow men)? Why is the 


32. 33. 
(power to speak so long) (imagine) 
(chance) (fancy) 
(privilege) (suppose) 
(believe) 
opportunity of speaking so long given to me? I think 
34 


(are the result of) 

(are being brought about) 
(are brought to pass) 

(are coming to pass) 

(are due to) 

(are being brought to pass) 
(are being caused by) 


that all these things are being done by law, and that 
- 35. 
this whole trial is being guided (ruled, directed) and 
administered (conducted, controlled) by what I may call 
36. 
(intelligence) 


(soul) 
the mind of the law (by the mind—if I may call it that 


—of the law) by a kind of legal soul, legal intelligence.” 


Note: The words in parentheses without numbers are optional renderings of words 
or phrases not marked in the Lodge translation. 
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The method of scoring translations used in the Lodge study 
was used in scoring the translations in the Knapp study—eigh- 
teen steps both for the number of identical words and for the 
quality of English.12 Results of the scoring are given in Table VI. 


TABLE VI 
Sratistica, Measures ror Knapp-NumBer AND Kwapp-QuaLity Scores 


Items Range Mean 8.D. No. 
A*| 14-1 | 10.52 ie pS 

1.8 by K = Nim DOF reyes cea rae B. | 16-85) 44578.) ae 
i rare e C | 17-11 | 15.04 | 1.71 50 
T | 17-1 | 12.95 2.84 150 
“A | 15-2 | 10.28 | 3.34 50 

$ B | 16— 8 | 12.92 | 1.95 

2. Scores by Knapp-Quality ae Gale Kaa eas Cc ih 16.14 1.75 50 
T | 18 2 | 18.11 | 3.48 | 150 


* A = High Group; B = Middle Group; C = Low Group; T = Total. 


SCORES OF LATIN TRANSLATIONS MEASURED BY KNAPP TRANSLATION 


The distributions of scores for the Knapp-Number are almost 
the same as the distributions of scores for the Knapp-Quality. 
The means of the groups in each item are quite alike. In 
Group C the scores are clustered around the low end of the scale. 
This is also true of the total distribution, the curve being decid- 
edly skewed toward the high scores. One student equalled the 
performance of the Knapp translation in having an equal num- 
ber of words like the marked words in the translation. No 
student equalled the performance in quality of English. One 
student attained the score of 2, but there are very few high 
scores in the total distribution. An examination of the Knapp 
translation shows a large number of optional renderings. Figure 
6 shows the curves of the distributions of the scores of each 
group and the total number. The likeness of the curves is very 
marked, as is also the large number of low scores.18 

Correlations were obtained between the Knapp-Number and 
the Knapp-Quality scores with the following results: 


ASEOUD Act se eraic coiten cee cee ae 82 + 04 
Group’? By ccekakecma cet eeeeeene 59 = 07 
Groupih Gas Gs it Ends ee ae 56 = 07 

Total, dient tn a stenieate oh ahi cee 84+ 02 


1 For value of the scores, see page 25. 
13See Figure 6, page 33. 
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These correlations show an interesting difference between the 
high group (A) and the two other groups. There is a much 
greater likeness between the number of identical words used 
and the quality of English used by the students who received 
the highest ratings on the examination books than between the 
choice of words and quality of English used by the middle and 
low groups. The correlation for the total number of students is 
practically the same as that for the high group (A). The middle 
and low groups show only a fair degree of likeness. 


WUMBER OF NUMBER OF 

ote STUDENTS 
so 30 
49 49 
40 48 
47 47 
#6 46 
4s $5 
44 +4 
#3 4F 
#2 42 
4 a 
40 pad 
Ig 39) 
Ie 8 
37 37 
Jo 56! 
J. IS 
34) 4 
IF 3. 
Je 32 
o/ 37 
20 30 
é 2. 
2e 2 


i durMsien Sow 2 
---- =6f0UP A *6GROUP C 
—-—*CAOUP 8B 27O7AL 
48 =LOWE ST SCORE 


08° LOMWLIT SCORE 


Fic. 6 


Kwapp-NUMBER 


Distribution of Scores by 
Groups and Total on the 
Number of Words in Agree- 
ment with the Knapp Trans- 
lation 


KNapp-QUALITY 


Distribution of Scores by 
Groups and Total on the 
Quality of English Com- 
pared with the Knapp 
Translation 
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The measures given in Table VI show very little difference 
between the Knapp-Number and the Knapp-Quality scores. The 
little difference that does exist is in favor of the Knapp-Number. 
Table VII gives the amount of difference between the means 
and shows the probable error of these differences. 


TABLE VII 


Dirrerences BETWEEN THE MEANS OF THE KNnapp-NUMBER SCORES AND 
THE KNApPP-QUALITY SCORES WITH THE PROBABLE ERROR OF THE DIFFERENCES 


Items Group A|Group B|}Group C| Total 

1. Knapp-Number—Means ............. 10.52 | 11.78 |} 15.04.) 12.95 

2. Knapp-Quality—Means ............. 10.28 | 12.92 | 16.14 13.11 

Difference. «sav cee ee clea oe .24 |—1.14 |—1.10 |—1.06 

‘PP. E Difference@:.2. «0s ake sen ee 41 25 .24 .26 
Real Differencel* <3 con stteece ico oaks No No No No 


*In order to have a real difference the difference between the means must be at 
_least four and one-half times as great as the P. E. of the difference. 


The differences shown in Table VII are slight and insignificant. 
All data assembled under the Knapp study show that there is a 
very close relationship between the choice of words and the 
quality of the English used in translations. 


C. CoMPARISON OF THE LopGE StuDY AND THE Knapp Strupy 


The results of the Lodge study and the Knapp study were 
brought together and the following correlations computed: 
GroupA GroupB Group C Total 
1. Lodge-Number 


and 94+ 02 85 = 03 93 = 02 93 = 02 
Knapp-Number 


2. Lodge-Quality | 


and 92 = 02 88 = 03 87 = 03 93 = 03 


Knapp-Quality 


These coefficients show a very high degree of correspondence be- 
tween the Lodge study and the Knapp study. In fact the 
correlations are so high that the two translations are of equal 
value as measures of English in Latin translations. Figure 7 
shows the likeness between the distributions. 

Table VIII assembles the statistical measures for the items 
in the Lodge and Knapp studies. This table shows the great 
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similarity of the measures and further substantiates the fact 
that the studies are almost identical. The Lodge-Number and 
Lodge-Quality have slightly lower scores than the Knapp- 
Number and Knapp-Quality. The Knapp translation gave 
many more optional renderings than the Lodge translation. This 
gave the student a better chance of agreeing with the Knapp 
translation. It is true, however, that many of the optional 
translations suggested by the Knapp translation were used by 
only one or two students in the total number. 
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STUOENTS 
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Fic. 7. Distrrution or Scores or Lopce-NUMBER AND Kwnapp-NUMBER, 
Lopcz-QuaLity, AND KwNapp-QUALITY GRAPHED BY THE NUMBER OF 
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TABLE VIII 
SratisticaL MEAsuRES oF ITrems ScorED BY THE LopGE AND KNAPP 
TRANSLATIONS 

SS eee 
Items Scored Range | Mean | S.D. = 
A*| 17-— 5 | 12.86 ae He 

Te GOdgo-NUMbErs a. coe nat ocean ne ee B | 16- 9 | 14.34 : 
ear et 3 C | 17-12 | 15.40 |.1:35 | 50 
T | 17-5 | 14.20 | 2.09 | 150 
‘Al 17-3 11.76 | 3.22) 50 

. B | 17-9 | 13 : 
Ze LIODROHWIURLIEY. © es oie a een lattes ere ai c | 18-13 | 16.44 | 1.79 50 
T | 18-3 | 14.05 | 3.14 | 150 
Farrer 10.52 | 2.79 | 50 

B | 16- 8 | 11.78 F 
3., Knapp-Number: . 35 ct saps ce=s ee ns CG | 17-11 | 15.04 | 1.71 50 
17— 1 | 12.95 | 2.84 | 150 
A | 15—- 2 | 10.28 | 3.34] 50 
B | 16— 8 | 12.92 | 1.95 | 50 
4 Knapp-Quality sts sis.scanvaesnlsmie ens <2 C | 18-11 | 16.14] 1.75} 50 
T | 18- 2 | 13.11 | 3243 | 150 


* A = High Group; B = Middle Group; C = Low Group; T = Total. 
TABLE IX 
DIFFERENCES BETWEEN THE MEANS or LopGE-NUMBER SCORES AND LODGE- 
Qua.ity Scores WITH THE PrRoBABLE ERROR OF THE DIFFERENCES 


Items Group A|Group B|Group C} Total 
1. Lodge-Number—Means ............. 12.86 | 14.34 | 15.40 | 14.20 
Knapp-Number—Means ............. 10.52 | 11.78 | 15.04 | 12.95 
Difference’... ce ee 2.044 -2752 .36 1.25 
By Hic OF THMONONOR. sk Abeta... cae en 4 .35 22 .20 .19 
Real Difference? Ki: sencas coke ee ce Yes Yes No Yes 
2. Lodge-Quality—Means .............. 11.76 | 18.94 | 16.44 | 14.05 
Knapp-Quality—Means ............. 10.28 | 12.92 | 16.14 | 138.11 
Difference: . e. as an ee £58 1202 .30 .94 
IP. 1. vf Differende sai i. 6sars8 5 acct ae .44 .28 gan} Bp as 
Heals Ditferencotinris. 4.4. on eee Yes No No No 


The differences given in Table IX indicate that the Lodge 
study and the Knapp study differ very little. There is, however, 
a significant difference in the Lodge-Number and the Knapp- 
Number in A, B, and Total. This is due to the greater number 
of renderings offered in the Knapp translation. 


CHAPTER III 


COMPARATIVE STUDY OF THE ENGLISH IN LATIN 
TRANSLATIONS AND THE ENGLISH IN 
ENGLISH COMPOSITIONS 


PRoBLEM: How does the English in Latin translations compare 
with the English in English compositions? 


PROCEDURE 


All Latin translations and English compositions in this study 
were measured by the Hudelson English Composition Scale. 


SUMMARY OF FINDINGS 


1. The scores on the Latin translations measured by the 
Hudelson English Composition Scale are lower than the scores 
on the English compositions measured by the same scale. 

2. The scores on the English compositions fall in an almost 
norma! distribution, while the Latin translation scores are skewed 
toward the high scores. The mean of the English compositions 
is 2.4 steps higher on the Hudelson Scale than the mean of the 
Latin translations. The variation is greater in the Latin scores. 

3. There is great variation between the high, middle, and 
low groups in the Latin scores, and very little variation between 
the groups in the English scores. 

4. There is closer correspondence between the high groups of 
the Latin and English scores than between either of the other 
two groups. The low groups show a very wide difference, the 
scores on the English compositions being much higher than the 
scores on the Latin translations. 

5. A comparison of the means of the Latin translations and 
the English compositions measured by the Hudelson Scale with 
the Hudelson norm ? for the twelfth grade shows that the achieve- 


1See Hudelson English Composition Scale, p. 22. Also see Trabue, M. R., Supple- 
menting the Hillegas Scale. 
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ment in English composition of these high school graduates is 
between the standards for the ninth and tenth grades. The 
high group is equal to the tenth grade standard; the middle 
group falls below the tenth grade norm; the low group is below 
the standard of the eighth grade. The English of the Latin 
translations falls to the standard of the fourth grade. The high 
group equals a tenth grade standard of achievement, while the 
middle and the low groups are below the standard for the fourth 
grade. ‘The Hudelson standards represent typical achieve- 
ment in the common schools of our country. 

6. An examination of the marks on the Latin books and the 
marks on the English books shows that the Latin marks fall 
in the three restricted groups determined by the method’ used 
in selecting the Latin material. The English marks are scattered 
through one distribution and form an almost normal curve. 
There is very little likeness between the spread of the scores, 
central tendencies, or deviations of the middle, low or high 
groups of Latin marks and the corresponding groups of English 
marks. There is a little more likeness between the central tend- 
encies of the two total distributions, but there is a wide differ- 
ence in the deviations of the two distributions. 

7. The probable error of the difference between the means 
of all paired distributions involved in this part of the study, 
with the exception of the middle groups in Latin and English 
marks, is more than four and one-half times as great as the 
difference between the paired means, hence we may say that 
we have real differences. 

8. The correlations between the Hudelson scores on Latin 
translations and the English compositions are low for all three 
groups and for the total distribution. The number in each 
group is fifty and the total is one hundred and fifty. 


Group CAS oc chec acute ee ee ee 37 = 08 
Ceres VIA Sri end Pore ee 28 = 09 
Group? 0? 22?” & ea aa 21+ 09 

Total isan Sos, Se ee ie ee 39 = 05 


9. The correlations between the marks assigned by the Col- 
lege Entrance Examination Board readers for Latin and English 
are very low for the three groups and fair for the entire distribu- 
tion. Group B has a negative correlation. 


Study of Latin Translations and English Compositions 39 


aR oe ee ee ee, Pee 13 + 09 
ES ag A SEE ee ee eee —.13 + .09 
ee oe 10 = .09 

6 tin geen AR ale gts gel ela aahamnt Bae 57 = 04 


10. The correlations between the Hudelson scores on the Latin 
translations and the Latin marks on examination books are 
low for the middle and low groups. The high group has a cor- 
relation a little higher than the other two groups, but not suffi- 
ciently high to be considered even a fair correlation. The correla- 
tion for the entire distribution is high. 


Eo Sg) gles Sa, 5p Ir 44+ 08 
es ee FS GSS... 25 = 09 
Cetin ites os. feck! 2. cae 29 = 09 

ae eae eS nt W, gg ire Sh ee ons 87+ 01 


11. The correlations between the Hudleson scores on the Eng- 
lish compositions and the English marks on the examination 
books are higher than the correlations between the Hudelson 
scores on the Latin translations and Latin marks on the examina- 
tion books, with the exception of the correlation (.87 + .01) for 
the total number. The high Group A has only a fair correlation, 
while the low Group C has a high correlation. 


STEED Lge ges heigl, esis oat Setyeis 9, = ea 52 = 07 
NIMSIRERT x5 hs Os os So epee ee eid gat eee 68 = .05 
Se en MS Beat seo ce ng 72 = 05 

EAR S22 Pohl Sart. dose eee > fee 69 = 03 


12. The Hudelson scores on the Latin translations were cor- 
related with the scores on the Latin translations measured by 
the Lodge translation and the Knapp translation for quality 
of English. The following correlations were obtained: 

Group A Group B Group C Total 
1. Lodge-Quality 
and 71+ 05 52 += 07 59 + 07 77 = 03 
Latin-Hudelson 
2. Knapp-Quality 
and 78 = 04 71 05 77 = 04 86 = 03 
Latin-Hudelson 


These correlations show a high degree of relationship in many 
cases between the quality of English used in Latin transla- 
tions, measured by the Hudelson Composition Scale, and the 
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quality of the English used measured by the translations of 
Latin specialists. 

13. A correlation coefficient of .77 + .02 was found between 
the differences existing between the Hudelson scores on Latin 
translations and English compositions, and the differences exist- 
ing between Latin marks and English marks on the examination 
books. 

14. A second scoring by the Hudelson Scale of material 
from the 1923 examination books was made. The scores were 
given the same treatment as that used on the scores of 1922. 
A comparison of the findings of 1922 and 1923 shows that the 
two situations and results are practically identical. No real 
difference was discovered, although the material of 1923 was 
considered less abstract by Latin specialists than the material 
of. 1922. 


Part I 
INVESTIGATION OF 1922 MaTERIAL 


TREATMENT OF DATA 


In order to determine the relationship between the quality of 
the English in Latin translations and the quality of the English 
in English compositions a common measure was applied to each 
translation and each composition. This common measure was 
the Hudelson English Composition Scale.? 


RELIABILITY OF THE SCORING BY HUDELSON ENGLISH 
COMPOSITION SCALE 


The reliability of the scoring was checked by the following 
procedure: 


1. The scorer practiced on sample compositions until the sys- 
tematic error * was .2. 

2. After scoring one hundred translations the scorer re-scored 
twenty-five passages selected at random. The average 
deviation between the two sets of scores for the twenty-five 
passages was .14. The correlation between the two sets of 
scores was .29+.01. 


3. A second scorer, a graduate student in English who was 


* Hudelson, Earl, Hudelson English Composition Scale, 
3 Ibid., p. 27. 
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completing his work for the doctorate, scored the same 
twenty-five translations. The average deviation between 
scorer 1 (the second scoring) and scorer 2 was 1.14. The 
mean scores for the three scorings were: 


A OO ei ee eae 44 
oe ee ee Bo a 44 
NI aE ys ae. Tile Ney tc gic ¢ 43 


The following correlations show the close likeness between the 
scores of scorer 1 and scorer 2: 


Scorer 1 (first scoring) and Scorer 2 ........... 96 = 01 
Scorer 1 (second scoring) and Scorer 2 ......... 97+ 01 


RELATION OF LATIN AND ENGLISH SCORES ON THE HUDELSON 
COMPOSITION SCALE 


An examination of the scores shows the following facts: 


LaTIN TRANSLATIONS Enc.iisH CoMPosiTIONS 
Scorep sy Hupetson Scorep sy HupELson 
1. Distribution is decidedly skewed || 1. Distribution is almost normal, 
toward the high scores. slightly skewed toward the low 
scores. 
2. Groups A, B, and C show a wide || 2. Groups A, B, and C show little 
variation in scores. variation in scores. 
Mean §8.D. Mean S.D. 
fre ee 59 15 ayes es aly 59 1.0 
REC ee nee 28 9 ee role: 58 11 
A Bee ot 2 9 z ee eee ey 5.1 12 
d pars: One eee 32 23 Tee Sat. 566 12 
3. 58 per cent of the cases fall be- || 3. 58 per cent of the cases fall be- 
tween 54—8. tween 7.1—47 
4. The range is 89— 5. 4. The range is 85—14. 
5. The largest number of cases (28) || 5. The largest number of cases (32) 
falls within step 5— 9. falls within step 58—6.1. 
6. The largest deviation is in Group || 6. The largest deviation is in Group 
A. C. 


Group A of the Latin translations resembles Group A of the 
English compositions more closely than Groups B and C of the 
two distributions resemble each other. The means for the two 
Groups A are identical (5.9) and show almost the same deviation. 

Groups B and C of Latin translations do not correspond 
closely to Groups B and C of the English compositions. The 
means of the Latin groups fall far below the means of the 
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English groups. The deviation is larger in the English groups 
than in the Latin groups. 


TABLE X 


Hupetson Norms! ror ACHIEVEMENT IN ENGLISH ComposITION MEASURED 
BY THE ENGLISH CoMPosITION SCALE 


Quality ....| 3.0 | 3.6 | 4.2] 4.7| 5.3 | 5.5 | 5.9] 6.3] 6.7 | Jan. 
TABLE XI 


Comparison or Hupetson Norm For TWELFTH-GRADE ACHIEVEMENT ON 
HupE.son Composition ScALE WITH ScoRES ON Latin TRANSLATIONS AND 
Eneiish Compositions MrAsuRED BY THE HupELson ENGLIsH CompPo- 
SITION SCALE 


Hudelson English Compositions Latin Translations 
Grade Norm mene” 1922 1922 


= 


*A = High Group; B= Middle Group; C= Low Group. 


Tables X and XI, which compare the achievement in English 
composition in Latin translations and English compositions with 
the Hudelson norms, show that the mean of the Latin translations 
(3.2) falls far below the standard for the twelfth grade (6.7). It 
is a little better than the standard for the fourth grade (3.0). 
Group A (5.9) equals the achievement of the tenth grade. Groups 
B and C (2.8 and .9) are below the fourth grade standard 
(3.0). 

A comparison of the achievement in composition in English 
with the Hudelson norms shows the mean for English composi- 
tions (5.6) is below the twelfth grade norm (6.7), falling be- 
tween the standards for the ninth and tenth grades (5.5 and 
5.9). Group A with a mean of 5.9 is equal to the norm of the 
tenth grade (5.9); Group B with a mean of 5.8 drops .1 below 


‘Ibid., p. 22 See also Trabue, M. R., Supplementing the Hillegas Scale. 
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the tenth grade; Group C with a mean of 5.1 is .2 below the 
standard for the eighth grade (5.3). 


RELATION OF LATIN MARKS AND ENGLISH MARKS ON COLLEGE 


ENTRANCE EXAMINATION BOOKS 


Distributions of the Latin and English marks on the examina- 
tion books were made to supplement the study of the Hudelson 
scores on the Latin translations and English compositions. 
An examination of the distributions of the Latin and English 
marks on the examination books shows the following facts: 


Latin Marks on 
EXAMINATION Booxs 


. The Latin marks fall into three | 
distinct groups. This is due to | 
the method of selecting the books | 


used in this study. 


_ Groups A, B, and C. show wide | 


variation in means: 


Mean §&.D. 
2 Naga a 85.2 430 
18 tals eae 61.2 2.37 
hele ects « 22.9 VP 
ce 56.7 26.11 


. The deviation of Group C is the 


largest, and that of Group B, | 


the smallest. 


. The range is 97 —3. 58 per cent 
of the cases fall within 86.11— | 


33.89. 


ENcLtisH Marks on 
EXAMINATION Booxs 


1. The English marks do not fall 


into three restricted groups like 
the Latin marks. This is due to 
the fact that a corresponding 
English book was chosen for each 
Latin book. This gives a scatter 
of English marks through the 
entire Latin range. The English 
marks as a whole form an almost 
normal curve. The regression of 
the English marks is toward the 
mean. This is to be expected. 


. Groups A, B, and © show little 


variation in means: 


Mean S.D. 
i he ay 69.8 9.72 
Bie. 64.8 11.53 
Oy Mawel Seema ore aes I 10.91 
be. Sere 62.2 13.18 


. The deviations of the groups are 


larger than the deviations of 
corresponding Latin groups, How- 
ever, the deviation for the entire 
number (13.18) is smaller than 
the corresponding deviation for 
the entire Latin group (26.11). 


. The range is 95 — 29. 58 per cent 


of the cases fall within 73.18 — 
46.82. 


There is little likeness between the spreads, central tendencies, 
or deviations of Groups A, B, and C of Latin marks and Eng- 
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lish marks. There is a little closer correspondence between the 
total distributions and central tendencies of the Latin and Eng- 
lish marks, but there is a wide difference in the amounts of 
deviation. 

Correlations between Latin marks and English marks on ex- 
amination books are as follows: 


Group: SAy fess eeaghe hs te eee as tee 13 = 09 
Groups B Execs. ees eee —.13 + .09 
GrovpsOrtin usndate aes ace ee 10 + .09 

"Tots. i acs os he oi ome 57 + 04 


The correlations for Groups A, B, and C show little or no rela- 
tionship between Latin marks and English marks. In Group B 
the relationship is negative. The correlation for the total num- 
ber shows that there is some relationship between ability meas- 
ured by Latin marks and ability measured by English marks. 

A study of twenty-eight cases by Weglein® of the abilities 
in high school subjects shows a correlation of .28+.12 between 
English and Latin marks. Crathorne’s® study of correlations 
of school marks gives the following results: 


First Year English and Average of Last Three Boys Girls 
Vearn? Of DAG on wocus Coens aoa oe now A9 = 03 46 = 04 
First Year Latin and Average of Last Three 
Years Gl, Mnglish’...-....-.< eae eee 55 = 03 46 = 03 


RELATION OF LATIN AND ENGLISH MARKS ON EXAMINATION BOOKS 
TO LATIN TRANSLATIONS AND ENGLISH COMPOSITIONS 


The statistical measures for Latin marks and English marks 
on the examination books, and Hudelson scores on the Latin 
translations and English compositions are given in Table XII. 

Table XII shows that certain amounts of differences exist 
between the means of the items listed. Before valid conclusions 
can be drawn from the differences it is necessary to determine 
whether these existing differences are real and significant. This 
was determined by computing the probable error (P. E.) of the 
difference of the means in the two distributions involved. If the 
difference between the two means is four and one-half times as 
great as the P. E. of the difference, then a real and significant 


5 Weglein, D. E., The Correlation of Abilities of High School Pupils, Johns Hopkins 
University Studies in Education. No. 1. 

® Crathorne, A. R., “The Theory of Correlation Applied to School Grades,” Report 
of National Committee on Reorganization of Mathematics in Secondary Schools, Chap. V. 
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difference may be said to exist. Table XIII gives the results 
of these computations. The evidence presented shows that the 
differences which exist between the means is real and significant, 
with the exception of the difference (— .29) between the means 
of Latin marks and English marks of Group B. The differences 
are in favor of the English with one exception—Groups A of 
Latin marks and English marks show a difference in favor of 
Latin. 
TABLE XII 


SratisticaL Measures ror Latin Marks AND ENGLISH MARKS ON EXAM- 
INATION Books, AND Scores ON LaTIN TRANSLATIONS AND ENGLISH Com- 
POSITIONS BY THE HuDELSON SCALE 


Items 


1. Latin Marks on Examination Books 


4. English Compositions Scored by Hud- 
0 ee een Pe eer ee cree 


* A = High Group; B = Middle Group; C = Low Group; T = Total. 


In order to measure the relation between the English in Latin 
translations and the English in English compositions, correlations 
were computed between the Hudelson scores on the Latin trans- 
lations and the Hudelson scores on the English compositions. 
Correlations were also computed between the Latin marks on 
the examination books and the Hudelson scores on the Latin 
translations, and between the English marks on the examination 
books and the Hudelson scores on the English compositions. 
These correlation coefficients are given in Table XIV. 


46 The Quality of English in Latin Translations 
TABLE XIII 


Dirrerences BETWEEN THE MEANS AND THE PROBABLE ERROR OF THE 
DIFFERENCES OF LATIN MARKS AND ENGLISH MARKS ON EXAMINATION 
Books AND ScorESs ON LATIN TRANSLATIONS AND 
ENnGLisH CoMposITION BY THE HUDELSON SCALE 


Items GroupA ‘| GroupB | GroupC | Total 
1. Latin Marks—Means .............. 85.2 61.9 22.9 56.7 
English Marks—Means ............ 69.8 64.8 51.6 62.2 
IDiereneel cc. soaks Gs acne meee ee 15.4 -—- 2.9 -28.5 |- 5.5 

Ps Bs Of Di erence. cuccteanas Eee 1.01 1 pe 1.25 1Br 
Real Enference?ts cen. asin. cee ees Yes No Yes Yes 
2. Latin-Hudelson—Means ........... 5.9 2.8 ger "Sa 
English-Hudelson—Means ......... 5.9 5.8 Bik 5.6 
Dierence’. re. Coe oe eee 0 — 3.0 —-4.2 |- 2.4 

d Sipe Shha a) abl D Sua sig sss (cok Seema ee, ae ml .13 ae .14 
Reali Differencet 25 s4-- ks ee ee No Yes Yes Yes 

TABLE XIV 


CoRRELATION COEFFICIENTS BETWEEN LATIN TRANSLATIONS SCORED BY 
HuprE.tson Scatp AND ENGLISH CoMmposITIONS BY HuDELSON SCALE, LATIN 
Marks AND Latin-HupELSON Scores, ENGLISH MARKS AND 
ENGLISH-HUDELSON SCORES 


Combinations Group A Group B Group C Total 


English-Hudelson 
Latin-Hudelson ........... 387+ .08; .28+ .09] .21 4 .09] .389+ .05 


Latin-Hudelson 
Datine Marks. jctee: Sectek .44+4 .08| .25+ .09}] .29+4 .09] .87+ .01 


English-Hudelson 
English Marks ............ .62+ .07/] .68+ .05] .724 .05] .69+ .03 


1. Hudelson Scores on Latin Translations and English Com- 
positions. From Table XIV we see that the correlations of the 
Hudelson scores on the Latin translations and English composi- 
tions are low. The correlation for Group A (.37 + .08) and the 
total (.89+.05) are slightly higher than for Group B (.28+.09) 
and Group C (.21+.09). Group C has the lowest correlation 
in the series. The correlations decrease from the highest to the 


Study of Latin Translations and English Compositions 47 


lowest groups. There is little correspondence between English 
in Latin translations and English in English compositions. 

2. Latin Marks and Hudelson Scores on Latin Translations. 
The correlations of the Latin marks on the examination books 
with the scores on Latin translations measured by the Hudelson 
Scale are very low for Group B (.25+.09) and Group C 
(.29+.09). Almost no correlation exists for these two lower 
groups. The coefficient for the highest Group A (.44+.08) is 
slightly higher than for Groups B and C, and shows a little rela- 
tionship. The lowest correlation is found in the middle Group B 
(.25=.09). However, an examination of the correlation coeffi- 
cients for the entire group shows a high degree of relationship 
(.87=.01). This is due to the increase in range. It must be 
noted that the Latin translations used as a basis for the Hudel- 
son-Latin scores are included in the material graded by the Latin 
marks. This gives a common element of material in the two 
items involved in the correlations. 

3. English Marks and Hudelson Scores on English Composi- 
tions. The correlations between English marks on the exam- 
ination books and the Hudelson scores on English compositions 
are higher than the other correlations computed in this phase 
ef the study, with the exception of the correlation of the entire 
number of Latin marks with the Hudelson scores on Latin trans- 
lations (.87 + .01). In this series of correlations the increase goes 
from the highest Group A (.52+.07) to the lowest Group C 
(.72+.05). The correlations for Group B (.68+.05) and Group 
C (.72+.05) show a rather high degree of relationship. The 
correlation for the entire group (.69+.03) is practically the 
same as that of the middle group (.68+.05). Group A (.52=.07) 
shows the lowest degree of correspondence. The English com- 
positions used as a basis for the English-Hudelson scores are 
included in the material graded by the English marks. This 
gives a common element of material in the two items involved 
in the correlations. 

The correlation coefficient was computed for the differences 
existing between Hudelson scores on the Latin translations and 
English compositions and the differences existing between the 
Latin marks and English marks on examination books. A cor- 
relation of .77+.02 was obtained. This correlation shows that 
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there is a considerable degree of likeness between the two sets 
of differences. 

The following correlations were computed between the Latin- 
Hudelson scores and the scores made when the translations were 
measured by the Lodge and the Knapp translations: 


GroupA Group B Group C Total 


1. Lodge-Quality 
and +05 52+ .07 59=07 77+ 03 


Latin-Hudelson 


2. Knapp-Quality 
and 78 = 04 71 05 77+ 04 86+ 03 


Latin-Hudelson 


These correlations show a high degree of relationship in 
Groups A, B, and Total between the performance in English 
used in Latin translations measured by the Hudelson Composi- 
tion Scale and the English used measured by the translations of 
Latin specialists. 


Part II 
INVESTIGATION OF 1923 MaTERIAL 


Comparison of the Quality of the English Used in the Trans- 
lations of a Cicero Selection in the Examination Books of 1922 
with English Used in Translations of a Cicero Selection in the 
Examination Books of 1923. 


When the investigation described in Part I was completed, the 
question arose as to whether a selection from Cicero dealing with 
less abstract material would materially change the findings ob- 
tained with the Pro Cluentio™ passage which was used as a basis 
of the 1922 study. In order to meet this question Dr. Gonzalez 
Lodge, Professor of Latin, Teachers College, Columbia Univer- 
sity, was asked to make a selection from the examination pas- 
sages available for research. The following selection from 
Cicero’s Pro Plancio in the 1923 Comprehensive Latin examina- 
tion ® was selected. 


BS acd a copy of the Pro Cluentio passage and a translation of the same, see Chap. 
» Pp. é. 
®See Appendix for a complete copy of the 1923 examination. 
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[Cicero praises gratitude.] 


Etenim, iudices, cum omnibus virtutibus me adfec- 
tum esse cupio, tum nihil est quod malim quam me et 
esse gratum et videri. Haec enim est una virtus non 
solum maxima, sed etiam mater virtutum omnium reli- 
quarum. Quid est pietas nisi voluntas grata in parentes? 
Qui sunt boni cives, qui belli, qui domi de patria bene 
merentes, nisi qui patriae beneficia meminerunt? qui 
sancti, qui religionum colentes, nisi qui meritam dis 
immortalibus gratiam iustis honoribus et memori 
mente persolvunt? Quae potest esse vitae iucunditas 
sublatis amicitiis? quae porro amicitia potest esse inter 
ingratos? Quis est nostrum liberaliter educatus cui non 
educatores, cui non magistri sui atque doctores, cui non 
locus ipse mutus ille ubi alitus aut doctus est, cum 
grata recordatione in mente versetur? 

—Pro Plancio, 80, 81. 


Translation by Dr. Gonzalez Lodge, Professor of Latin, 
Teachers College, Columbia University: 


Indeed, jurors, while I desire to be endowed with all 
the virtues, there is nothing that I should prefer to 
being and appearing grateful. For this is the one virtue 
which is not only the greatest, but also the mother of 
the remaining virtues. What is filial affection but a 
grateful disposition toward one’s parents? Who are 
the good citizens, who are those who both in war and 
at home deserve well of their country, but those who 
remember the favors their country has bestowed upon 
them? Who are the pious, who the cherishers of our 
religious observances, but those who discharge their ob- 
ligation of gratitude to the immortal gods by proper 
honors and a remembering mind? What pleasure can 
there be in life when friendships have been taken away? 
But then, what friendship can there be between the 
ungrateful? Which one of us has been liberally edu- 
cated, in whose mind there does not abide a grateful 

~ recollection of those who brought him up, of his masters 
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and teachers, of the very place, mute though it be, 
where he was nurtured and trained? 


LATIN TRANSLATIONS AND ENGLISH COMPOSITIONS OF 1923 SCORED 
BY HUDELSON COMPOSITION SCALE COMPARED WITH 1922 DATA 


A comparison of the ratings for the 1922 Latin candidates and 
the 1923 Latin candidates is given in Table XV. 


TABLE XV 


PERCENTAGE oF Oxip Puan Booxs Latin Cp4 Recertvine Given RatiInes 
1922 anp 1923* 


1922 | > 1923 

Range a a ae 

Per Cent | Per Cent 
QO LOO aia secteet otro. os 5, one accent, a roe eee oaeeie ea ee ent oaiane 3.6 1.6 
TO BOTT. aks aeatk Hols rates Paes a GS Seen Sree 25.4 19.3 
OO TA wa Bae fee cad) Sa. Re ae i ote an cea a a 31.6 30.2 
BOR GOO Soe. ears aihe won thers ais cee tetanic elena ater 11.3 12.4 
4Q=3AD Teenie 5 AoE Ries ahaa sis bua cies ete wee eee 12.2 14.9 
(0 SRS LDF eee ee Rene SOR ois el Gctlonls Seem yarns Tar 15.6 21-6 
6O=LOO ee ike a ae a ne aes | eee ee eet ee 60.9 51.2 
SO=100 03s Sa saad os Sey «ms doce Pa ee ean a eee 72.2 63.5 
40-1000%.3 62. as. ss Bae eaeiis Reames ee ee ee owe ee 84.4 78.4 


"Total Books. reds ccs so ee ets cen cee ee 468 430 


* Figures taken from Table XII, page 29, Twenty-Third Annual Report of College 
Entrance Examination Board. 


The same method of selecting the Latin examination books 
used in 1922 was used in selecting the Latin examination books 
of 1923 (see page 6). 


Range 
Group A: The fifty highest marks ................... 93%-76% 
Group B: The fifty receiving marks including 60 per 
‘gent -and"ahowe 2.0 ab he 65%-60% 
Group.G:<The fifty lowest. marks e,. 9c eee ee 30%- 1% 
J otalinumber of bOoKS sc a; ickaloh dacs aeten has cee 150 


The students taking the examination had completed four years 
of secondary-school Latin. The passage was a sight transla- 
tion. A record was made of the marks on the examination 
books. The translations were scored by the Hudelson English 
Composition Scale. Table XVI gives the results of the scoring 
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TABLE XVI 


Statistica, Measures ror Latin Marks AND HupELson Scores on LATIN 
SLATIONS FOR 1922 anp 1923 


Range Mean 8.D. 
Items a ess INO 


1922 1923 1922 1923 1922 1923 


1. Latin Marks ... 


2. Latin Transla-| A | 85-30 | 85-35 5.9 6.1 1-25 i ey 50 
tions Scored by | B | 50-10 | 65-10 | 2.8] 2.8 9 4:4) 250 
Hudelson Seale. | C | 30— 5 | 35+ 5 9 9 ae at BO 

rT) S5— Soa o } boat oo. |) 2.34) 22650150 


* A = Highest Group; B = Middle Group; C = Lowest Group; T = Total. 


and compares these results with similar findings in the 1922 
study. 

An examination of the measures in Table XVI shows that 
there is a very great similarity between the records of 1922 and 
1923. The most marked difference is in the distributions 
of the Hudelson scores for Group B. The distribution for 1922 
is almost normal, while that for 1923 is decidedly skewed toward 
the high scores. However, it is interesting to note that the means 
for the two years are identical (2.8), but the variation for 1922 
is .9 and for 1923 is 1.4. Groups C of the Hudelson scores have 
identical means and deviations for 1922 and 1923. 

In the distribution of the Latin marks on the examination 
books, the 1922 marks have slightly higher means in Groups A 
and C than the 1923 marks, while Group B of 1922 has the 
higher mean by .2. Table XV shows that the 1922 group is a 
slightly superior group judged by the percentage of ratings given 
on the examination books. 

Table XVII gives the correlations between the Latin marks and 
the Hudelson scores on the Latin translations for 1922 and 1923. 

The correlations for 1922 and 1923 between Latin marks on 
examination books and the Hudelson scores on the translations 
are much the same. The correlation for Group A for 1923 
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TABLE XVII 


CoRRELATIONS FOR 1922 AND 1923 or Latin Marks ON EXAMINATION Booxs 
aNnD Huprtson Scores on Latin TRANSLATIONS 


(.51 = .08) is .07 higher than the correlation of Group A for 
1922 (.44+ .08). Group B of 1922 has the larger correlation 
by .13. The correlation of Group C of 1923 is .16 higher than 
that of 1922. Practically no difference exists between the corre- 
lations of the entire number for 1922 and for 1923 (.87 + .01 
and .85 = .03). 

It has been seen from the data examined that some differences 
exist between the results obtained in both 1922 and 1923. The 
probable error of these differences was computed to determine 
the significance of the existing differences. Table XVIII gives 
the differences between the means, the probable error of the 
differences, and indicates whether the differences are real. 

TABLE XVIII 
DirFERENCES BETWEEN THE MEANS OF THE 1922 anp 1923 Scores on LaTIN 


TRANSLATIONS BY HuDELSON SCALE WITH THE PROBABLE ERROR OF THE 
DIFFERENCES 


Latin-Hudelson Scores 
ema 


Table XVIII shows that the differences which exist between 
the items of the 1922 data and the items of the 1923 data are 
not significant. This means that the two situations are almost 
identical and that conclusions drawn from one set of data will 
be valid for the other set of data. 


CHAPTER IV 


THE CHOICE OF WORDS IN LATIN TRANSLATIONS 


ProsLEM: How effective are the words used in Latin translations? 
PROCEDURE 


A record was made of all the translations of the thirty-six 
critical words marked in the Lodge translation. 


SUMMARY OF FINDINGS 

1. There is little variety in the choice of meanings in the words 
studied. The majority of the students use the same word. 
This is shown by the large number of responses in the first two 
or three translations listed, and the large number of single 
responses given for many translations. 

2. Each sample shows a few students seeking for a word out 
of the ordinary, but the effort is confined to a very small number. 

3. Many of the translations listed show the effect of associa- 
tion with other Latin words of like appearance but different 
meaning. 

4. There are a number of translations suggested by the Lodge 
and Knapp translations which were not in the list of transla- 
tions used by the students. 

5. There is much guessing at the meaning in the low group, 
Group C. Many words used by this group have no connection 
with the thought of the passage. The large majority of omis- 
sions appear in Group C. 

6. There is greater variety in the translations of phrases and 
clauses than nouns. The meanings of nouns learned in the 
first-year of Latin study are much in evidence. 


TREATMENT OF DATA 


All the translations given for the thirty-six critical words, 
phrases, and clauses marked in the Lodge translation * were tabu- 


1 For a marked copy of the translation by Dr. Lodge, see p. 23. 
2 Ibid. 
53 
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lated by groups. Several sample lists are shown in this chapter. 
The translations suggested by the Lodge and Knapp translations 
are indicated in each sample presented. A careful examination 
of the lists reveals many interesting facts about the choice of 
words used by students in Latin translations. 

The lists on pages 55 to 59 are numbered according to the num- 
ber of the words marked in the Lodge translation. The # after a 
word means that it was suggested by the Lodge translation, the 
* after a word means that it was suggested by the Knapp trans- 
lation.® 


3 For a copy of the marked translation by Dr. Knapp, see p. 29. 
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1. No. 3—Indignum 


This sample shows 106 out of 150 students using the same 
translation. The remaining number are scattered over 21 dif- 
ferent renderings. Three meanings suggested by Dr. Lodge 
and Dr. Knapp were not chosen by any of the students. Many 
incorrect translations appear in this list and a use of words 
without comprehension of the meaning is evident. There are 
twenty omissions, fifteen being in Group C. Only one student in 
the high group, Group A, failed to translate this word. 


No. 3. INDIGNUM 


1. improper 1. improper 5. that is not fitting 
#Lodge (2 scandalous *Knap 2. not proper 6. not right 
3. wrong 3. wrong 7. unseemly 
4. unworthy 

No. Translation of indignum — a ps Total 
Ree Re REE aa ath ce ig bine 6:6» » 37 41 28 106 
So TASS Se es cen 5 ene ee 2 ae ted 2 
ahd A Ee ee ee ee 2 = zs 2 
a IPRGEREY TAS Ge. 25s oe cx a's doe eRe 2 me a 2, 
ONE spt bring (19) al 1 1 = 2 
Ce A a ee a 1 =e =. 1 
oy) Ee Os ae ee get ae eee 1 = a; 1 
PMO PNOALINS oo. oS 3 Sb bdia cee hisses + 1 ES aes 1 
ng Se ES eee Reis Ia eee ee eae 1 = =a5 1 
IG tits We SHOU NOG <<. ..- 222. cee eeu- 1 AS te 1 
Se ae ee ~ 1 my 1 
MCMC SMR Si So Noe S600 cao eed Seer ows §, 2 ys 1 _ 1 
aE SICRORURDIE 02 Fig see tien ona ee ees fs 1 es 1 
PA MMEOROUIMEDE, Toe dine ciicck e+ ce daar dss oe oe 1 As 1 
ee eERONOTIMCN Toa O oops Vedcne cess eure Kall te 1 1 
TUE CIP ULLON Tan > ocd psc x24 cede ne = og ate it 1 
MS AMM ESICUEN Sarg ota ea cine 2 a 4 as eels as a2 1 1 
ES MIRUSICTISEY Ste oer. 5 oi ch sis Sd, 2 2 deo = a 1 1 
OTERO A TEOEN 5 oro gt ata ew cine oR ace. dade a ee 1 1 
PRAM NISCUSRIE Sexes look chee? aroat ove 14 4.n\6 8): & 1 1 
24). RECT ENS] fs oo a Sa en a aA - 1 1 
EMSTIDUTICNT Fos Orci eerie wc eK «cell é ae a Pe a 
eisoeniahy Find ¥. dex, alana sae a hw laste Baer bis = i ee 
RCANOSISUR Tce re nee: res = a = 
—: UF SE aa Onan 49 | 46 | 35 | 130 
OPIS ONG ceo eratel. rs (pds bab wus nae as i 4 15 20 
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2. No. 11—Aequitatis 

Aequitatis is translated as “equality” by 63 students and as 
“equity” by 10 students. This shows the tendency to select the 
English word that looks most like the Latin word regardless 
of the fitness of the meaning. Over 120 of the translations are 
confined to the first three translations on the list. The effect of 
suggestion and association is shown in the variety of renderings 
and in the many words that have no connection with the thought 
of the paragraph. It is interesting to note that one student used 
“water” as a translation, suggested by the likeness of aequitatis 
to aqua. This association was strengthened by the fact that 
aequitatis was preceded by fons (fountain) in the passage. Only 
nine omissions appear in this sample and these are confined to 
the low group. 


No. 11. AEQUITATIS 


Lodge 1. fair-dealin 1. equit: 
piers : *Knapp{ 9" fantine 
No. Translation of aequitatis Group| Group) Group Total 
A B C 

TL CQUANUYE frock abe tak aus Kes aca 17 26 20 63 
3) | USHER ass aectae Hace 4a cuss aieiaoerae elemterars 24 20 5 49 
3: | SOULE VBE an cralaveis ocrckatass winie Saoneru tae erate 5 3 2 10 
EF TDOTUY s idisre hye che ee ane nc ae ters Winte 1 = 4 5 
D:)| SIOSURORS D. oe atoite sot ere ve eee neers eo 1 1 2 
Gc sialrnGas £2.20. eeeiita case waitin Sue ere arene anne 2 nS 8 2 
Fail KOQUIGADING Yeh. chk erctey ota saree amano aon eee 1 = ae 1 
BO +. eatin auaee eee cach ewe tee Lo aie cae: es 1 1 
OS ECHUIGUUC An anit fie os Ohms wae aere amen oa Sa 1 1 
LOS EDOWEE Sta ss. Gers caeatecien ran teen ems aa = 1 Zz 
DL Sil FOR 38 sechcc a. ham akince Ean nero ee omer ae ae ome 1 1 
Dee WAbORea tune antes ie cabins sees eee oss Es 1 1 
LOC |EVOUUM Sstersenticta hl vy aad etee a woe k ee eee eee a <2 i 1 
LAS Renal Ge toc aes tc as cs ice ae eae tee =e sn 1 1 
LOM PAINGRCOINE aire tc x gowcaos Sen ker oe as =. 1 1 
1G: iniquity? cooked e ek cee as ae 1 1 
fair-dealingh tase, «ess on Sue hoes =e =a Se = 
SOULS anicicn Cee tas apetien Meee ee 50 50 41 141 
Omissinns xe \ccaars ie eee eee me ee 9 9 


50 50 50 | 150 


ee ee ee 
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3. No. 25—ea causa 


It is interesting to note that seventy students translated ea 
causa by “for this reason,” while only thirty-four used “for this 
cause.” Fourteen students used “in this cause.” The majority 
of the translations suggested by Dr. Knapp did not appear in the 
translations of the students. There are only twelve different 


translations. 
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The large majority fall within the first three 


translations on the list. There were only nineteen omissions. 


No. 25. EA CAUSA 


Total 


1. to this end 
#Lodge (2 for this reason 
1. to this end 
2. with this purpose 
*Knapp <3. with this aim 
4. with this design 
5. for this sake 
Translation of ea causa be a ee ae 
Pe NOMENEE SC ol Ses co dew nclee tenes 24 27 19 
DURE OMENS Birt du oe ales see oe xs 6 18 5 11 
MII ac, of hw kine Gost teuin wae ate oie 1 9 4 
yeh ge ea ee oy See eee eh 4. 2 
AMEE TIERS os. Te orev ee eb mn ties coor ib 1 a4 
LRT IE a aS SE a eae 1 1 ns 
BWLEMN GIS PIUTDOBE? 6 ecco co’ cae senses a0 1 oe: py 
SPE RUMOURED «od 5s Gs olism ka '> woe 2 7. aa om 
SEMICON RGM, Sena Ble 5 ap eine ce bo 1 se ve 
AONE oils tty + a's bs vin aac es Se 1 Be 
EPR NIGMS COE sien SE a> wa ae 9 on 6 ¥-2 Sa et 1 bs 
Se GEIS COMMON CAUSE. oe o.oo vino ole 0.8 2 4i00 iat 1 fx, 
Rp aPUCLIGE EE ions) A laG teers ce y ee nevaie ity ae ES 
NRA CAS ERENT iss vo baw cele bw aged we A ts Py: 
With HIS OCSION © 0g6 ot ce eu.c ce oa Gane Be %. = 
SANE CELE ACE fe oreo ole Dinsvians plete aves © belee ue = = 
ie ee 43 | 47 | 36 
RETOUR sons Rite ie ele 2 eas 2 3 14 
50 50 50 
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4. No. 26—ut liberi esse possimus 

There are only seventeen different translations for the ut- 
clause—ut liberi esse possimus. The greatest variation appears 
in the translation of possimus. Thirteen students introduce the 
clause with “that.” There is very little agreement with the 
Lodge and Knapp translations. More than one response was 
given to each of the first nine translations. There were only 
twelve omissions. 


No. 26. UT LIBERI ESSE POSSIMUS 


#Lodge 1. that we may have the power to be free 


1. that we may be able to be free 
*Knapp; 2. so that we can be free 
3. that we may find it possible to be free 


No. Translations of ut liberi esse possimus 76 Group| Group 


B re} Total 


that’ we may betree 2... 2.0... eeaee ares 17 21 1 
so that we can befree................. ; 
that we may be able to be free* 


_ 


1 
2 2 
3 7. 
4.| that we are able to be free............. 1 
5: care ableto: bedrer sae aie neces ee ates 1 
6. | so that we can be free*................. 3 
| eh ateweimleht:be tree... <<. 45% «0.005 1 
8. | that we might be able to be free ........ 2 
9.| that we should be able to be free ........ 2 
10.| that we might maintain our liberty...... 1 
11.]| enable us to be free 1 
1 


13. | that we may be able to be freed 
14.| that we may enjoy freedom............. ont 1 fee 
15.| that we may have liberty............... <9 oa 1 
16. | that we may be free people ............. “ge ue 1 
17. | that we will be able to be free 

that we may have the power to be free#. . 

that we may find it possible to be free*. . 


— | — — — —  .- | §s | | | 


Omissions! uanmimos ccc aie cee eee 1 3 8 12 
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5. No. 32—Potestas 


Potestas is translated as “power” by 72 students. This word 
was suggested by the Lodge and Knapp translations. There 
seems to be confusion with the verb potest (is able) in seven of 
the translations. There are very few correct translations in the 
total of fourteen offered. Thirteen students did not translate 


this word. 


No. 32. POTESTAS 


1. privilege 
FLodge {5 power 

‘ privilege 
- . power 
Knapp 3. os aeeaingied 

4. chance 


vs 
9 


Translation of potestas 


PUN cgi eo as Se iawn tite eb as Ae 
MINAS LUPINE 6 oo cn eS - hmie iptey Sogn oto iene 
LS ho eee 
PENNE AP he co Bc.o Vie cles Fine nies 2 ois 
Gn eee ce Ae ge aa 
Are you able to allow me .............. 
OL ESD on rer er 


aa ; 
SPP SSSA SA ot ee NS | 


Group} Group} Group 


A 


34 


5 
2 
3 
2 
it 
1 


B C Total 


4 1 10 
3 1 6 
1 ap 

2 ae 
= 1 

2 iz 


er fis | | a | en 
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DISCUSSION OF FINDINGS 


These lists of translations show a strong tendency to use one 
meaning for a word. The little variation found and the group- 
ing of the large majority within the first three translations indi- 
cate a limited Latin-English vocabulary. The few unusual 
words chosen appear in single responses. Guessing is evident in 
many cases of the low group, Group C. A mere similarity of 
spelling between words of very different meaning is the cause of 
many incorrect meanings. The indiscriminate choice of words, 
and the combinations made, account for a large per cent of 
English with no meaning used in the translations. The fixed 
responses to Latin words account for the translation English 
found in the selections studied. 

Dr. Nelson Glenn McCrea, Professor of Latin, Columbia Uni- 
versity, and chairman of the Latin Readers of the College 
Entrance Examination Board, made an interesting study of 
twenty-two Cicero examination books, written in June, 1920.4 
He found that the candidates used words as things themselves, 
and not as the representatives of ideas and facts, and that words 
were wrongly put together so that the result was nonsense. 

A check of the responses to a question on English derivation, 
asked in June, 1922, on the Latin examination of the College 
Entrance Board, was made as a by-product of this study. These 
responses show that derivatives most like the Latin word find 
ready response. Very few students could name more than two 
derivatives. There was practically no response to the part of 
the question asking for an explanation of how the meanings of 
the derivatives were derived from the Latin. . 


«McCrea, N. G., “Remarks on the Cicero Answer-Books of the College Entrance 
Board Examinations,”’ Classical Weekly, March 1, 1920 


CHAPTER V 


ERRORS IN GRAMMAR, RHETORIC, AND SPELLING 
IN LATIN TRANSLATIONS 


PRoBLEM: What errors in grammar, rhetoric, and spelling occur 
in Latin translations? 


PROCEDURE 


All errors in grammar, rhetoric, and spelling, in the Latin 
translations used in this study, were listed. 


SUMMARY OF FINDINGS 


Grammar: 

1. A total of 264 errors in grammar were made in the Latin 
translations by the one hundred and fifty students involved in 
this study. 

2. The large majority of cases occur in the first ten errors 
listed. 

3. The verb and its modifiers seem to present the greatest 
difficulty. 

4. The use of “a pronoun without an antecedent” (expressed 
or understood) is the most frequent error. 

5. The largest number of errors appear in making correct 
combinations, such as verb and subject, verb and object. 

6. The twenty books with the lowest ratings showed a mere 
stringing together of words, hence a check of errors was impos- 
sible. 


Rhetoric: 

1. Students paid little attention to rhetorical form or literary 
style. 

2. The weaknesses in rhetoric were so many and the sentences 


_ so mixed and confused that it was impossible to check rhetorical 
errors. 
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3. Little attention was paid to the transition from one sentence 


to the next. 
4. There was very little evidence of the effective choice of 


words. 

5. Unnecessary repetitions, and clauses and phrases out of 
place, resulted in English that does not meet accepted standards 
of good form. 


Spelling: 

1. The spelling errors in Latin translations are insignificant 
when the total number of possible errors is taken into considera- 
tion. Only 111 errors were found in the one hundred and fifty 
translations. About one-half of these errors were in Group C 
(low group). 

2. The words used in the translations were words that every 
fourth-year high school student should know; hence the pos- 
sibility for error was small. 

3. Of the 48 words misspelled, 41 were of Latin derivation. 
An application of Latin could have avoided 22 of these errors. 
The Latin words from which 18 of the misspelled words are 
derived had been met five times or more during the four years of 
Latin study. 

4. In the English compositions more words were misspelled 
than in the Latin translations. There is a greater chance for 
error in English compositions than in the Latin translations. 
Latin translations limit the range of words to be used, while the 
variety of subjects discussed in English compositions gives a 
greater vocabulary range. 

5. In the English compositions 92 words were misspelled, 
50 per cent of which were derived from Latin. Thirty-six of 
the errors could have been avoided by an application of Latin. 
There were very few duplicate errors in the English compositions. 


TREATMENT AND PRESENTATION OF DATA 


Errors in grammar, rhetoric, and spelling which appeared in 
the Latin translations were checked and tabulated. The errors 
in spelling in the English compositions studied were also listed. 

Errors in Grammar. Table XIX gives the errors in grammar 
which occurred in the one hundred and fifty Latin translations. 
An error in grammar is a failure to comply with the accepted 


Errors in Grammar, Rhetoric, and Spelling 63 


standards of good usage as exemplified by the best English 
writers and presented in the best texts on the grammatical 
structure of the English language. 

An examination of Table XIX shows thirty-four different 
errors appearing in the Latin translations checked. The large 
majority of cases occur in the first ten errors listed. The use of 


TABLE XIX 


GRAMMATICAL Errors In LaTIN TRANSLATIONS 


te} ie} 
1. | Pronoun without antecedent ................ gO 22 02 1 Do 
eR CARIPRE cue CORDES, ee Sts, Be wien. Co hice. § 4] 15 Si 227 
3. | Indicative for subjunctive ................... B09) | 07) 25 
4. | Plural subject with singular verb ............. Sy eae eeu WP 23 
Merieucniy withoul subject « sciece ssbosan coes cose, Deine Gulil) 13°1) 20 
6. | Infinitive used as verb in that clause .......... 4} 2 15 
dom sent Withaut verd ..2 52s ole. cs oo ees Ses) 13 
8. | Infinitive phrase used for that clause .......... eat 10 
9. | Singular subject with plural verb ............. 3] 2 
10. | Prepositional phrase with no word to modify ...| __ | _- 
112} Sabjunctive for indicative... .........-2.....55- VE ep 
PRM E ROR EITRIOSAOT, o-oo oie co's e's = ape 0 o's #2436 lie Bes he 
fae Wrong principal pakh «. c/s. 2. 520-21. oo cies ais de We AS A res 
14. | Singular subject with plural predicate noun ....| 2] 1 
15. | Adjective with no word to modify ............ een ee 
Pe PeEVerD IOC FINS NOUN sess «cies ls ess vase == 
17. | Relative pronoun omitted ................... a et 
EME MEME ICON T ES. ic a6 ooo noir ow ais hyris mela oly Be ne | 
19. | Dependent clause used as main clause ......... Stor eg | = 
20. | Plural pronoun with singular antecedent ........ ea 


21. | Two introductory words for one dependent clause] _-- | -- 
Bee LMEDOSIION OMIGLER 26. nice cn cleo ere nrc oe asics a ae 
vel MELD WIEROUE ODICEG |. sk. cae ove = eae ae Set 
prem ens CSE AS ROW, «5 Oo voids Sd» 1c) op Glas : lll ae 
25. | Auxiliary omitted in compound tense ......... pl haa 
26. | Infinitive clause and that clause connected by and} -- | -- 
27. | Two direct objects not connected ............. eal tes 
28. | Dependent clause without introductory word ...} -- | -- 
29. | Dependent clause with nothing to modify ..... tee 
30. | Intransitive verb with direct object ........ resh e Thee 
31. | Comparative adjective with no idea of comparison 


Re OR ONE NE BRE! MWOKhORO 
Bee RE RR REBUN NNWWWRAARARPODMOO 


BR ERORSEE Sorin e vidi pe tiaras ate ae a Ss apes 
32. | No main clause .......--.--eeeseeeeereecees Pa ne 
33. | Infinitive used for main verb ........-..-.-+-- ey). Be 
34. | Possessive adjective without a noun .......... at hes 
Pins Geiledeey tee in. Maen! es dua orate aye aacate e's 34 | 90 | 140 | 264 


*A — High Group; B= Middle Group; C= Low Group; T = Total. Ps 
+ Only thirty translations in this group were checked for errors. After the thirtieth 
translation the structure of the sentences was so faulty that it was impossible to make 


as check of all the errors. 
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“s pronoun without an antecedent” (expressed or understood) 
is the most frequent error, leading the list with fifty-five in- 
stances. Many errors are due to failure to see relationships, 
such as: 


No. 1. Pronoun without antecedent. 

No. 4. Plural subject with singular verb. 

No. 7. Subject without a verb. 

No. 9. Singular subject with plural verb. 

No. 10. Prepositional phrase with no word to modify. 


A total of 264 errors were made by the 150 students. 
Errors that appear in the list are such as to destroy the correct 
meaning of the passage in which they appear, and often result 
in a string of words with no meaning. 

The Charters-Ullman study ! of 25,000 language errors shows 
“that 22 per cent of the errors made were due to failure to under- 
stand or apply syntactical principles common to Latin and 
English and that an additional 73 per cent of these errors are 
of such nature that they are remediable through the study of 
Latin.” 

Errors in Rhetoric. An error in rhetoric is a failure to con- 
form to the standards of good style and diction as exemplified 
by the best English writers and presented in the best texts on 
rhetorical form. 

It was very evident from the beginning of the study to the 
end that students paid very little attention to style, diction, 
and rhetorical effectiveness in Latin translations. It was im- 
possible to make a count of the rhetorical errors which occurred 
in the translations studied. A few outstanding weaknesses will 
be cited: 


1. Repetitions of unnecessary words, such as, and. 

2. Clauses and phrases out of place. This seems to be 
the weakest feature of the translations. 

3. The fact that the meaning of the passage is not clear 
leads to impossible word and phrase combinations. 

4, The paucity of effective words is very striking as one 
reads through the translations. 


1 Charters-Ullman, ‘‘Study of Language Errors in Latin,” Classical Investigation Report, 
Part II, Appendix E. 
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5. There is little attention to connectives, transitional 
words, and phrases. 

6. In many translations one finds merely a string of words 
and phrases with no connection or relationship. The 
idea that the translations are supposed to make sense is 
not revealed in many cases. This fact is brought out 
by the large number of No Meaning sentences found in 
the study. 

7. Very many interesting individual features were noted 
in the raw material gathered. A comparison of the rhe- 
torical errors in Latin translations with the English 
compositions of the same student often shows that 
errors are made in the Latin translations which do not 
appear in the English compositions. On the other hand, 
there are many errors in common. 


Errors in Spelling. 


In Latin Translations. The misspelled words in all transla- 
tions were checked by the Webster’s New International Dic- 
tionary. ‘The words listed as incorrect were examined to de- 
termine whether the words were derived from Latin. This item 
was checked by the New International Dictionary. If a word 
was found to be of Latin derivation, the error was checked to see 
whether it was remediable through a knowledge of Latin. Every 
word derived from Latin was checked by Lodge’s Vocabulary of 
High School Latin to find out the number of times the Latin 
word had been met during the four years of Latin study. Tables 
XX and XXI show the results of the checks applied to the 
spelling errors. 

When one considers the total number of errors possible in the 
one hundred and fifty Latin translations, the list of errors here 
given is very small and the findings may be considered negligi- 
ble. A total of 111 errors were found, including duplicates, ap- 
proximately one-half of which were in the low Group C. Of the 
total 111 errors only 36 words were involved and only 48 
different errors occurred. Of these 48 errors 41 were in words 
derived from Latin, and only 22 of these errors were remediable 
though a knowledge of Latin. The Latin words from which 18 
of the misspelled words are derived had been met five times or 
more during four years of Latin study. Six different words 
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TABLE XX 


SpeLuing Errors IN Latin TRANSLATIONS 


Words 


Sits 


et 


1 mt eh fet pt et pe 


Error No. of Times 
Word from r i 
mie erg 
Yes No 15 
Yes No ‘ 
Yes No ‘7 
Yes No ff 
Yes No a 
Yes Yes a 
Yes Yes 4 
Yes Yes 4 
Yes VeaJ ak 4 
Yes Yes ‘~ ao 
Yes Yes 35 
Yes Yes 35 
No No oo 
No No 7 
Yes Yes 118 
Yes No 118 
Yes No 118 
Yes Yes 1 
Yes Yes 24 
No No aS 
Yes Yes 81 
No No pA 
Yes No 9 
Yes No 76 
No No 2h 
No No = 
Yes Yes 24 
Yes Yes 24 
No No ny 
Yes No o 
Yes No = 
Yes No 1 
Yes Yes 44 
Yes No 4 
Yes No at 
Yes No 4 
Yes Yes By 
Yes Yes of 
Yes Yes 2 
Yes Yes 9 
Yes No ae 
Yes No 3 
Yes Yes 16 
Yes Yes 203 
Yes No - 
Yes No 123 
Yes No 13 
Yes Yes 7 


_—_——!-hC | | T_T 


_- | Es 


No. of Words 
Misspelled .. . 


B Cc sl lg 
12 | 15 | 35 
O24 01s 

pee) We 58 Pipe: 
1 a rant 1 

bby eed 1 

Eat nts 1 
a ce | 
ae ind ama 
om [seh 
A IS 1 

Cees 

A eee 1 

ra fee iy (es 

SH a a 

Bes 1 1 
ne | ee 1 
ce eg Ee 
Savilev2 

eal ie NO 
Sty eee | eee 
en eS. yee 
ee eset 1 
ao so re & 
eas Noes 1 
Or ee hs: 
= jprae i 
os! ea 1 
= 1 1 
i Se 1 

1 We 1 

1 ee 1 

Ty 1 

ik 1 

= dete 
ae 1 1 
= 1 1 
a bet 
ae 1 1 
32 ha 
ae 8a fee | 
Sty ed 
wt Nell gee 
ass Lea 
we aS ge | 
= Le}, el 
ee fe ye 
eye Le: 
— Va 
37 | 51 j111 
15 | 30 | 63 


Yes—41 | Yes—22 
No— 7 | No—26 
Yes—85%| Yes— 46% 
No — 15%|No — 54% 


*A=High Group; B= Middle Group; C = Low Group; T = Total. 
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TABLE XXI 


Worps Usep 1n Latin Transtations Nor Founp IN 
Webster’s New International Dictionary 


No. ““Coined Words” A B Cc Total 
Boat SONDICETALE co ssc ein ee Cac w 4 2 8 14 
JAR MES TSUTLITS| Sg) gs © Or ee 4 = x 4 
Rs OP SOMMINSHINE  ¢ .. was bs csiad os soos ee 1 1 2 
os TRUE CPAs ot me a kes: 1 Se ue 1 
ie PARTE Fg a oe og i cas wwe has 1 x spe 1 
SU RSE 5 ae re arr oe a ae il 1 
Mem ROMMMIPISUT f. poe. k,n one ns + he sc re b= i 1 
Se) aie See DE epee ee ee Ee 2% 1 uh 
eT MERE TALE hoe ait wai o's oSlow se ele es et =" 1 1 

Vo rip ng 002 1 UE IR, oe ain teams cs ane et +a aul 1 1 
ECR tee cic ne eee ee Ue 10 3 14 2a 


were misspelled in more than one way. Ten words not found in 
the Webster’s New International Dictionary were used in the 
translations. In this study it is seen that the spelling errors are 
small in number, and that the application of Latin would oper- 
ate to remove the error in few cases. 

A study by Lawler? based on an analysis of 982,000 spellings 
used by seventh, eighth, and ninth grade pupils shows that 
“of 2,977 different words in the list chosen, 49 per cent were 
of Latin origin, and that approximately 70 per cent of the mis- 
spellings occurring two times or more in the Latin-derived words 
are remediable through the study of Latin.” 

In English Compositions. A record was made of the 
misspelled words in the English compositions studied. A larger 
list was found than the one compiled of errors in Latin trans- 
lations. The Latin translation limits the possibility of words 
to be used, while the English composition allows a much greater 
range of vocabulary, hence a larger chance for error. It is in- 
teresting to note that the same type of error heads the lists 
in Latin and English,—“judgement” for Latin, and “develope- 
ment” for English. 

Table XXII gives a summary of the findings of spelling errors 
in English compositions. There occurred 92 misspelled words, 
50 per cent (46) of which were derived from Latin. Thirty- 


2Lawler, L. B., The Remediability of Errors in English Spelling through the Study 
of First-Year Latin. See also Coxe, W. W., The Influence of Latin on the Spelling of 
English Words. 
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TABLE XXII 


Summary oF SPELLING Errors IN ENGLISH COMPOSITIONS 


Items A B C |Total Items A B C |Total 


eff | | 


Words Misspelled] 17 | 39 | 36 | 92 ||Words from Latin} 7 | 23 | 16 | 46 


i Words not from 
i Sabi sol Wal Cha fad oe ee 10 | 16 | 20 | 46 
te pia: Errors Avoided by 
Misspelled. ..... 17 | 35 | 30 | 83 |ILatin .......... 6 | 17 | 11 | 34 
Words not in pie ie ae! 
Dictionary ..... “ atin which — 
ey £\s4 been met 5 times 
GE MGres ha. ae 2/13 3) 18 


*The number of times a word is met during four years of Latin study is checked by 
Lodge’s Vocabulary of High School Latin. 
four words of the 46 derived from Latin could have had their 
spelling errors remedied by a knowledge of Latin. The Latin 
words from which 18 of the misspelled words are derived appear 
five times or more during four years of Latin study. Five words 
used were not in the Webster’s New International Dictionary. 

In several translations words that had been met daily in 
the study of Latin were incorrectly written. “Latin” was writ- 
ten eleven times with a small 1, “Caesar” appeared as Ceasar, 
and “Aeneid” as Aenead. 


CHAPTER VI 
CONCLUSIONS 


QUALITY OF ENGLISH IN LATIN TRANSLATIONS 


A careful consideration of the evidence presented in the pre- 
ceding chapters reveals a number of very important facts 
concerning the quality of English used in Latin translations. 
All statements made in presenting these facts are based on the 
data assembled in this study. The conditions found in this 
investigation will be considered under the problems which have 
arisen in a study of the quality of English and Latin translations. 


ProsteM 1. What is the quality of the English in Latin 
translations? 


I 


The following conditions are revealed in the classification 
of the translations described in Part I of Chapter IL: 

1. A large per cent of the Latin students do not use acceptable 
English in their written translations. In this study only one 
third (33.3%) of the one hundred and fifty translations ex- 
amined were acceptable English. 

2. If there is any transfer from the good English used in 
translations to written English in other situations, it is func- 
tioning for a very small part of the Latin group. 

3. If there is any bad effect from the use of incorrect English 
in Latin translations on the written English in other situations, 
it is affecting a large majority of the Latin group. 

4. Latin cannot improve the written English of Latin students 
through written translations so long as incorrect English is used 
in the Latin translations. In this study three-fourths of the 
acceptable translations were in the group with the highest ratings 
on the examination books. Only three per cent of the group 
with the lowest ratings had acceptable English in their transla- 
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tions, and little less than one-fourth of the middle group used 
acceptable English. One-half of the middle group wrote trans- 
lations in English that had no meaning. The one hundred and 
fifty students in the study represent a select high-school group. 
They had studied Latin for four years and were applying for 
entrance to college. 


5. About two-thirds of the one hundred and fifty students 
involved in this study received admission to college with four 
units of credit in Latin. Of the one hundred translations written 
by this group only 48.5 per cent were written in acceptable 
English. 

6. Transverbalization, exchange of symbols, and literal trans- 
lations are used by a large per cent of Latin students in their 
Latin translations. This type of translation was used by 13 
per cent of the high group, 32.5 per cent of the middle group, 
and 9.5 per cent of the low group. This kind of translation is 
not English. “Translation English, while it may not lower the 
pupil’s actual standard of English, certainly will not raise it.’ 


7. English with no meaning was used by 45 per cent of the 
low group, 29 per cent of the middle group, and 9 per cent of the 
high group. Many of the translations examined were a mere 
stringing together of words. Desirable objectives cannot be 
realized through such an experience. “Any practice which per- 
mits the pupil to assume that he may string words together 
without semblance of meaning is vicious.” Grise’s study ® 
shows that a large majority of fourth-year Latin students are 
never asked for the thought of a sentence. 


8. “The improvement in the literary quality of the pupils’ 
written English will depend upon the extent to which pupils 
recognize and employ the elements of literary style in the oral 
and written translations and seek to secure similar effects in 
their own writing.”* This objective, which is set up by the 
Latin teachers represented by the American Classical League, 
cannot be realized under the conditions found in this study. 
Little attention is given to a discriminating choice of words or 
literary style. 


ae eg Investigation Report, Part I, p. 202. 

Ibid 

*Grise. F. C., Content and Method in High School Latin. 
4 Classical Investigation Report, Part I, p. 70. 
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9. This study of examination books of college entrance candi- 
dates agrees with similar studies: 


Class This Study Miller-Briggs* Leonardt 
Acceptable English ....... 33.3% 26% 54% 
Translation English ...... 18.3% 40% 
TT} — 46 
No Meaning English ..... 14.7% 34% \ m= 
0S ee 7% 
moavor Cases? disc. 220'De% 600 Sight 300 Prepared | 1.288 Prepared 

Sentences Sentences Passages 
Cicero Cicero Caesar 


* Miller-Briggs, ‘‘The Effect of Latin on English,” School Review XXXI, p. 756. 
t Leonard, S. A., “Scales for Improving the Quality of Translations,” Classical In- 
vestigation Report, Part I, p. 47. 


II 


The following conclusions may be drawn from the com- 
parison of the students’ translations with the translations by 
two Latin specialists: 5 

1. Latin translations written by candidates applying for en- 
trance to college do not compare favorably in the quality of 
English used with the translations written by Latin specialists. 
The scores were low for all groups. There were very few high 
scores. No student equalled the quality of English used in 
either of the two translations by specialists. These trans- 
lations are written in correct and effective English, but are in 
no sense above the possibility of a student who has graduated 
from high school with four years of Latin. The translations 
were written in a style which might be expected of fourth-year 
students. 

2. There is little discriminating choice of words. Only one 
student agreed in all the thirty-six words with the Knapp render- 
ings, although many options were given. No student equalled 
the Lodge standard. 

3. The correlations obtained show a high degree of relation- 


ship between the choice of words and the effectiveness of com- 
5 Translations were written by Dr. Gonzalez Lodge, Professor of Latin, Teachers College, 


Columbia University, and Dr. Charles Knapp, Professor of Latin, Barnard College, 
Columbia University. 


72 The Quality of English in Latin Translations 


position. This relationship is highest for the student receiving 
a high mark in Latin. If he shows a high score in the choice of 
words he will have a high score in quality of English. This 
agreement is not so marked for the low group. This group tends 
to use the one or two meanings usually given in first-year Latin 
books, or the English derivative. However, most of the trans- 
lations showed very little variation from one or two fixed 
meanings for each Latin word. This is revealed in the large per 
cent of translation English found in this study. 

4. Effective translation cannot be attained without a careful 
choosing of the words to be used in rendering the passage into 
English. A fixed type of response to Latin words and. the use 
of a limited vocabulary will not improve the written or spoken 
English of the student. 


PROBLEM 2. How does the English in Latin translations 
compare with the English in English compositions? 


1. There is little relationship between the quality of the 
English used in English compositions and the quality of the 
English used in Latin translations. This is based on the low 
correlations found between these items (Group A = .37 + .08; 
Group B = .28 + .09; Group C = .21 + .09; Total = .39 + .05). 

2. The English achievement in the English compositions is of 
a higher quality than the English achievement in the Latin 
translations. The number of low scores on the Latin translations 


far exceeds the number of low scores on the English composi- 
tions. 


3. The quality of English used in Latin translations by the 
high-school graduates in this study falls far below the standard 
of achievement in English composition for the twelfth grade, 
according to the Hudelson Composition norms. In other words, 
the mean of English composition achievement in Latin trans- 
lations is the same as the norm for the fourth grade. The mean 
of the English scores on English compositions falls below the 
standard of the tenth grade. The Latin group receiving the 
highest ratings on the examination books have an English 
achievement in Latin translations equal to the English composi- 
tion standard of the tenth grade. The students involved in this 
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study are a select group, representative of high-school graduates 
with four years of Latin who apply for college entrance. 


4. There is very little likeness between Latin ability measured 
by the Latin marks on examination books and English achieve- 
ment in Latin translations scored by the Hudelson Scale. There 
is only a slight chance that the good Latin student will use good 
English in the Latin translation, that the average student will 
use an average quality of English, and that the student receiving 
a low mark on the Latin examination book will use a low quality 
of English in Latin translations. The correlations make this 
prediction very slight (Group A= 44+ .08; Group B= 
.25 = .09; Group C = .29 = .09). The correlation for the entire 
group (.87 = .01), however, shows a high degree of correspon- 
dence. This is due partly to the increased range of the entire 
distribution. 

5. There is some relationship between ability in English, 
measured by the English marks on the examination books, and 
the ability in English composition. This is supported by 
the correlations obtained (Group A = .52 + 07; Group B= 
68 = .05; Group C = .72 + .05; Total = .69 + .03). The least 
amount of likeness is found in Group A, the group receiving the 
highest ratings on the examination books. This correlation 
(.52 = .07) indicates that there is only a fair chance at pre- 
diction that the student making a high mark on the English ex- 
amination book will use a high quality of English in English 
compositions. The correlation (.68 + .05) for the middle group, 
with a range of 65-60 in English marks on the examination 
books, is a good indication that the student receiving a mark 
around 60 on the examination book will write English com- 
positions of about the same grade. The correlation of the low 
group (.72 + .05) is a good prediction that the student making 
a low grade on the English examination book will not use cor- 
rect and effective English in English compositions. The fact 
that Groups B, C, and the total of the three groups have simi- 
lar correlations of .68 + .05, .72 + .05, .69 + .03, respectively, 
indicates that the English marks on the examination books are 
a good index of the quality of English to be found in the 
English compositions. The compositions scored by the Hudel- 
son Scale were a part of the material evaluated by the English 
mark on the examination book. 


74 The Quality of English in Latin Translations 


6. The relationship between English marks and Latin marks 
on examination books is very low judging from the correla- 
tions (Group A = .13 + .09; Group B = — 113 * .09; Group C+ 
10 = .09; Total = .57 + .04) which were obtained. This means 
that the Latin mark on the examination book is no indication 
of the English mark on the examination book. This fact is 
also substantiated by the difference in spreads of the two dis- 
tributions. The English marks on the examination books did 
not fall into the same three groups,—high, average, and low 
ratings—used in selecting the Latin books, although there was 
an English book for each Latin student in each group. 

7. The conditions revealed in the 1922 study are not unusual; 
they represent general conditions. This is based on the fact 
that no real differences were found between the studies of 1922 
and 1923, based on similar material and given the same treat- 
ment. 


PropLeM 8. How effective are the words used in Latin 
translations? 


1. The students who have had four years of Latin display 
a very limited English vocabulary in the translations from Latin 
into English. There is no effective choice of words or discriminat- 
ing selection of meanings to suit the thought of the context. 

2. Words are used as things in themselves. There is very 
little relationship between the words, phrases, and clauses in the 
paragraph as a whole. This was brought out in the study of 
errors in rhetoric discussed in Chapter V. 

3. Many Latin students seem to think that there is only one 
possible English translation for the Latin word, regardless of its 
use in the sentence. Effective composition is impossible with 
this idea. 

4. The correct, effective, and precise meaning of a word is con- 
ditioned by the relationship existing between it and the rest of 
the sentence or paragraph. This relationship was not discernible 
to many of the Latin students. “Words are not unalterable 
talismans, but chameleon-hued symbols, taking shape and color 
from their associates.” ® 


5. “The value of Latin study for English is found, not in 


*Shorey, Paul, “Discipline and Dissipation,” School Review, Vol. 5:128. 
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simple, everyday Latin derivatives, but in that ever-widening 
margin of the less usual and increasingly difficult words that 
extends in every direction around the central body of everyday 
words which constitute the vocabulary of every fairly literate 
boy and girl, man and woman.”? This value is not being derived 
by the students who do not use unusual and increasingly diffi- 
cult words in their Latin translations. 


ProBLEM 4. What errors in grammar, rhetoric, and spelling occur 
in Latin translations? 


1. Very simple errors in grammatical structure appear many 
times in the Latin translations. 

2. There seems to be no feeling for the relationships between 
words, phrases, and clauses on the part of many of the students. 
This is due to the translation of forms as forms and not as parts 
of a connected whole. 

3. The grammatical errors add much to the disintegration of 
the thought of the passage. The use of faulty English in Latin 
translations cannot improve the ability of a student to write 
correct English. 

4. The choice of effective words and correct grammatical 
structure will not assure a well-balanced sentence. Ability to 
make combinations resulting in effective style is essential to 
the production of effective English. 

5. The lack of continuity in a large number of the translations 
shows that little attention is given to rhetorical style. The fact 
that the student had a better chance at a mark if he wrote some- 
thing down than if he failed to respond to the examination ques- 
tion may account for some of the incoherent passages. How- 
ever, this does not provide practice which will improve the abil- 
ity of the student to write English. 

6. The errors in spelling in Latin translations are insignificant. 
Because of the limiting effect on the vocabulary imposed by a 
Latin translation there is not so much chance for error in a trans- 
lation from Latin into English as in an English composition. The 
lack of unusual and effective words in the translations also 
lessens the chance for error. 

7. Errors in grammar, rhetoric, and spelling in Latin transla- 


7™Carr, Wilbur, “The English Vocabulary of the High School Freshman,” Classical 
Journal, October, 1919, Vol. XV. 
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tions result in incorrect English, and will add nothing to the 
improvement of the English of the students who write such 
translations. 


CONCLUDING STATEMENT 


The outstanding justification for the inclusion of Latin in the 
high-school program is the improvement of written and oral 
English. One of the largest contacts made between Latin and 
English is the oral and written translations of the students of 
Latin. The data presented in this study show that correct and 
effective English is not used in a large per cent of the Latin 
translations written by graduates of high schools who have had 
four years of Latin and who are applying for admission to col- 
lege. About one-half of the translations of the students, who 
passed the examination for entrance to college and were admitted 
with four units of Latin credit, were written in incorrect and 
ineffective English. 

If Latin is to function in the improvement of English of 
those students studying Latin, the conditions found in this study 
must be remedied. More systematic provision should be made 
for careful criticism and revision of the translations presented 
by pupils, and only that English which is structurally and idio- 
matically correct should be accepted by teachers of Latin. If 
the Latin program is too crowded for such criticism and revision 
of translations, then less content and better form should be 
agreed upon. “Automatic realization of the values implicit in 
Latin cannot be counted on to any large extent. The time must 
be found for the introduction of appropriate material and the 
use of appropriate methods in order to secure the satisfactory 
attainment of any of the ultimate objectives of Latin.”® If 
this cannot be done then Latin cannot justify the time it is con- 
suming in the high-school program. 

* Classical Investigation Report, Part I, p. 100. 
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APPENDIX 


SAMPLE PAGES OF THE EXAMINATION QUESTION 
SHEETS OF THE COLLEGE ENTRANCE EXAM- 
INATION BOARD USED IN THIS STUDY 


1. Latin 1922 3. ENGLISH 1922—CoMPREHENSIVE 
2. Latin 1923 4. ENGuIsH 1922—1 anp 2 
LATIN 1922 
Page 2 


6. Name the mood and tense of each of the following words, and tell why 
that mood and that tense are used: caperent (1. 2), quaereret (1. 5), 
esset (1. 6), contulisse (1. 9). 


7. Translate into Latin: 
Candidates for Cp3 will omit this question. 
(a) Caesar ordered the cavalry to find the enemy. (b) He said that 


the army had remained in the forest for many days. (c) If we use all our 
troops, we shall capture the city within a very short time. 


Part III 

In writing the following passage consider at every step the mean- 
ing rather than the English form of expression. Translate ideas 
rather than words. 

Translate into Latin: 

Marcellus, a noble of great ability, was always hostile to the growing 
power of Caesar. Therefore when the civil war broke out, he joined the 
Pompeian forces. After Pompey was overthrown, many thought that 
Caesar would immediately punish all of his enemies. He, however, 
showed himself so merciful as to be willing to pardon even Marcellus. 
Those who have read Cicero’s speech in behalf of Marcellus know how 
greatly Caesar was praised for this act. 


Part IV 
[USED IN THIS STUDY.] 


Translate: 
[Cicero praises the reign of law.] 
Tu mihi concedas necesse est indignum esse in ea civitate, quae 
legibus contineatur, discedi ab legibus: hoe enim vinculum est huius 
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dignitatis, qua fruimur in re publica, hoc fundamentum libertatis, 
hic fons aequitatis; mens et animus et consilium et sententia civitatis 
posita est in legibus; ut corpora nostra nervis et sanguine et membris 5 
sine mente, sic civitas sine lege suis partibus uti non potest. Legum 
ministri magistratus, legum interpretes iudices, legibus denique omnes 
ea causa servimus, ut liberi esse possimus. Quid est, Q. Naso, cur tu 
in isto loco sedeas? vos autem, iudices, quam ob rem ex tanta 
multitudine civium tam pauci de hominum fortunis sententiam fertis? 10 
cur mihi tam diu potestas dicendi datur? Opinor haec omnia lege 
fieri totumque hoc iudicium quasi mente quadam legis regi et 
administrari. —Pro Cluentio 146, 147 (adapted). 


1. Explain fully the syntax of: legibus (1. 2), legibus (1. 7), possimus 
(1. 8), regt (1. 2). 

2. Give one or more English words derived from each of the following, 
and explain how their meanings are suggested by their derivation: 
concedo, contineo, aequitas, sanguts. 

3. What, in your judgment, is the best oration of Cicero that you have 
read? Give your reasons for the choice. 


LATIN 1923 
Page 2 


4. Compare bene (1. 9), paratas (1. 10). 

5. Account for the case of: militibus (l. 2), aquandi (1. 5), praedatum 
(1. 6), fortunam (1. 8), Caesari (1. 10). 

6. Account for the mood of: vwideretur (1. 1), nudare (1. 3), exposuisset 
(1. 5), habere (1. 8). 

7. Account for the tense of: exposutsset (1. 5), venisse (1. 7), habere 
(1. 8), redeunti (1. 11). 

8. Translate into Latin: 


Candidates for Cp3 will omit this question. 


(a) When Caesar’s fleet was returning from the Chersonesus, it en- 
countered the enemy. (b) We were informed by spies that Caesar was 
unwilling to fight that day. (c) The two cohorts which had been left 
to guard the camp fought so bravely that the enemy’s forces withdrew. 


Il 


In writing the following passage consider at every step the mean- 
ing rather than the English form of expression. Translate ideas 
rather than words. 

Translate into Latin: 

Cicero in one of his books tells a very pretty story about a priestess? 
and her two sons. One day when she had to go to the temple to offer 
sacrifice, it happened that there were no oxen® to draw her car; but her 
sons did not permit her to wait, and themselves performed the duty. 

1 sacerdos,-otis. 2 ‘ox,’ bos, bovis. 
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She, therefore, not knowing how to give them a fitting reward, asked 
the goddess to bestow upon them the greatest blessing which man could 


have. The next day they were found dead. 


IV 
[USED IN THIS STUDY.] 
Translate: 


Cicero praises gratitude 


Etenim, iudices, cum omnibus virtutibus me adfectum esse cupio, 
tum nihil est quod malim quam me et esse gratum et videri. Haec 
enim est una virtus non solum maxima, sed etiam mater virtutum 
omnium reliquarum. Quid est pietas nisi voluntas grata in parentes? 
Qui sunt boni cives, qui belli,? qui domi de patria bene merentes, nisi 
qui patriae beneficia meminerunt? qui sancti, qui religionum colentes,‘ 
nisi qui meritam dis immortalibus gratiam iustis honoribus et memori 
mente persolvunt? Quae potest esse vitae iucunditas sublatis 
amicitiis? quae porro amicitia potest esse inter ingratos? Quis est 
nostrum liberaliter educatus cui non educatores, cui non magistri sui 
atque doctores, cui non locus ipse mutus ille ubi alitus® aut doctus 
est, cum grata recordatione in mente versetur? 

—Pro Plancio 80, 81. 


ENGLISH 1922 
COMPREHENSIVE 4 


Page 5 
[USED IN THIS STUDY.] 


Part III 


(Not more than sixty minutes.) 


10 


Write in several paragraphs a composition of about four hundred words 
upon one of the following subjects. Choose such aspects of the subject 
as you can well discuss according to an orderly, consecutive plan, in 


which each paragraph shall be one stage. 

. At the telephone. 

. The use of the imagination in reading. 

. Success in school life. 

. Good taste in dress. 

An interesting book which I have discovered. 
. Experiences while earning money. 

. Old songs and new. 

. Business versus professional life. 


ONAaA PWN 


3in the same case as domi. 4used as a noun. 5 from alo. 
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9. How a town guards its health. 

10. The day of the motor truck. 

11. The value of school dramatics. 

12. Newspaper cartoons—their good and their bad points. 
13. The policeman in the modern community. 

14. Friends. 

15. Early days in the history of my town. - 


ENGLISH 1922 
1 and 2 


Page 3 
6. Answer a, b, and c: 


a) What is Washington’s attitude toward the spirit of party? What 
is the most powerful argument that could be presented on the other 
side? 

b) When Webster said, in his first address at Bunker Hill, “We live 
in a most extraordinary age,” what occurrences had he in mind? 

c) What indications of Lincoln’s character are to be found in his 
Gettysburg Address? 


7. Do you agree with the statement that Boswell was “a coxcomb and a 
bore, weak, vain, pushing, curious, garrulous”? How do you explain 
the fact that he wrote one of the great biographies of our language? 


8. “Poverty, incessant. drudgery, and much worse evils, it has often been 
the lot of poets and wise men to strive with, and their glory to con- 
quer.” To what persons does Carlyle refer in illustrating this state- 
ment? “And what, then, had these men which Burns wanted?” How 
does Carlyle answer this question? 


Part IV—CompositTion 
[USED IN THIS STUDY.] 


(Forty-five to sixty minutes.) 


Write a composition of from three to four hundred words on one of 
the following topics. Choose such aspects of the subject as you can well 
discuss according to an orderly, consecutive plan, in which each paragraph 
shall be one stage. 


1. Latin: a luxury or a necessity to the student of English? 
. Motor trucks versus railways. 

. What can women do in politics? 

. Old-fashioned gardens. 

. Is America a melting-pot? 

. The absurdities of English spelling. 

. New roads for old. 


IS2 oO mp & bo 
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8. On having one’s photograph taken. 
9. Above the clouds. 


10. The Boy Scouts. 
11. The new map of Europe. 
12. The chivalry of today. 
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